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ABSTRACT
Higher education leaders have been conducting research over the last 50 years to pinpoint why
students enroll in college and then end up leaving. Research shows that there is not a single
factor that influences a student’s decision, but it is a variety of factors. Influential factors include
class attendance, a sense of belonging, motivation, academic rigor and performance, finances,
and more. A student’s physical wellness and mental state can also impact their academic success
and life while in college. First-year students often experience depression, anxiety, and loneliness
as they try to successfully transition to college. Most of these influential factors are quantified
and measured by institutions in real-time through predictive analytics to identify students at risk
of leaving. One data point that has not been thoroughly researched is dining data. This nonexperimental, causal-comparison study investigated the relationship between dining data and
academic success and retention. Analysis of the data showed that dining data can predict
academic success and retention, however, the strongest correlation existed between a significant
change in dining habits predicting persistence into the next semester. The findings indicate that
dining data should be collected by institutions and integrated into predictive analytics to identify
at-risk students. Further research should be conducted to generalize the use of dining data in
predictive analytics as well as investigate how dining data can be paired with other data points to
further identify students in need of assistance.
Keywords: retention, student persistence, academic success, dining data, predictive
analytics, big data, physical wellness, mental health
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CHAPTER ONE
INTRODUCTION
Overview
For years, higher education institutions have been working diligently to lower student
dropout rates, in order to increase retention and graduation rates. This chapter introduces factors
that contribute to retention and academic success and describes the importance of mental health
and physical wellness in first-year students. The chapter also includes a problem statement that
gave direction to this causal-correlational study. The study investigated the relationship between
dining interactions and retention and academic success.
Background
Institutions seek to understand why a student stays at or leaves an institution. With the
technological advancements of the last twenty years, institutions have prioritized the use of data
in their retention efforts. If a student leaves an institution, it is most likely after their first year
and before their second year (De Clercq et al., 2018). It is clear, however, that students leave or
stay at an institution for various reasons, such as sense of belonging, satisfaction with degree
program, stress levels, and more (Boyd et al., 2020; Sokratous et al., 2013; van Rooij et al.,
2018). Institutions have policies, programs, and initiatives that aim to promote success for first
year students. These initiatives include first-year seminars and orientations (Al-Sheeb et al.,
2018; Culver & Bowman, 2020).
Physical wellness and good mental health in college students, and especially in first-year
students, is essential (Upcraft & Gardner, 1989). Adjusting to college life, academic rigor, and
social freedom is complex. It can result in high-stress levels, depression, and a change in eating
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habits (Goldstein et al., 2015; Hsu & Chiang, 2020). These can drastically impact students' brain
functioning and thus influence their academic success (Ferreira-Pego et al., 2020).
While there are various tools institutions can use to assess the wellness of their students,
most tools require the students to volunteer information. Not all students are willing to
participate or disclose good and bad habits when asked. The literature did not reveal a way in
which institutions can gather information about student wellness without asking them.
Problem Statement
With the advancements in data analysis in higher education, institutions use data
analytics to evaluate current programs and processes to increase student success and retention
(Picciano, 2012). To mitigate the dropout problem after the first year, institutions have initiatives
that provide support and an opportunity for early connections (Al-Sheeb et al., 2018). Current
research indicates that various data points, like GPA and class attendance, inform decisions (De
Clerq et al., 2018; Saunders-Scott et al., 2018). These data points are not always available in real
or near real time and may not be reliable. Institutions are looking for new ways to use data to
personalize their services and student interactions to increase student retention.
Purpose Statement
The purpose of this causal-correlational study was to see whether dining data in the form
of weekly interactions can predict retention and academic success. If so, dining data may be used
as a theoretical proxy for physical wellness and mental health. Dining data is collected in real or
near-real time. While the dining interactions themselves may not fully contribute to retention and
academic success, the frequency of the interactions may be evidence of the student’s physical
and mental wellness, which is important to student success. As such, the relationship between the
average weekly dining interactions and first-year retention and academic success were
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investigated. A significant change in a student's dining habits could result from stress, different
social interactions, traumatic life events, and more since research indicates these experiences
impact eating habits.
Significance of the Study
This study may help generalize the concept of using dining data in predictive analytics as
a proxy for physical wellness and mental health. Since the results of the statistical tests were
significant and all null hypotheses were rejected, institutions may serve students more effectively
by integrating dining data into their current data analysis. The most significant finding of this
study was the connection between changes in dining habits and whether a student persisted into
the next semester. This study may also contribute to current literature about what data is used in
predictive analytics.
Research Questions
In order to explore the relationship between dining data in the form of weekly
interactions and academic success and retention in first-year students, the research questions
below guided the study.
RQ1: What is the relationship between a student’s weekly average dining interactions
Monday through Friday and their academic success during their first and second semesters at a
large private university?
RQ2: What is the relationship between a student’s weekly average dining interactions
Monday through Friday and their persistence into their second and third semesters at a large
private university?
RQ3: What is the effect of a significant change in dining habits on a student’s academic
success during their first and second semesters at a large private university?
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RQ4: What is the effect of a significant change in dining habits on a student’s persistence
into their second and third semesters at a large private university?
Null Hypothesis
N01: A student's weekly average dining interactions Monday through Friday has no
relationship to their academic success during their first and second semester at a large private
university.
N02: A student's weekly average dining interactions Monday through Friday has no
relationship to their persistence into their second and third semester at a large private university.
N03: A significant change in dining habits does not affect a student's academic success
during their first and second semester at a large private university.
N04: A significant change in dining habits does not affect a student's persistence into their
second and third semester at a large private university.
Definitions of Key Terms
To ensure the study is fully understood, please refer to the definitions of key terms below.
1. Academic success - When students achieve their academic goals, thrive in all their
spaces, and complete the required course work for their degree completion
2. Data – a unit of information
3. Dining data – Data collected based on interactions students have with dining services
4. Matriculation – When students attend their first class at the institution, solidifying their
enrollment at the institution.
5. Persistence – A student’s journey towards degree completion (Bahi et al., 2015).
6. Pre-matriculation – The stage a student is in before they attend their first class at an
institution.
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7. Retention – The rate at which a student enrolls in the next term or completed their degree
program at an institution (Schuh, 2017).
8. Well-being – According to the Center for Disease Control (CDC), while there is no true
definition of well-being, it can be explained as a state of being in which an individual is
satisfied with all aspects of life (CDC, 2018).
9. Wellness – The National Wellness Institution, wellness is “an active process through
which people become aware of, and make choices toward, a more successful existence”
(2021).
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CHAPTER TWO
LITERATURE REVIEW
Overview
Students choose various paths after high school, with a common path taking students to a
two or four-year college or university. Students enter higher education intending to complete a
two or four-year degree and seek employment. However, a little over half of the nation's college
students finish their degree within six years of starting (Astin, 1984; Sparkman et al., 2012).
Over the last 50 years, institutions have sought to develop and implement strategies to help
students succeed. Student success in college leads to higher graduation rates and retention rates,
but no one strategy leads to student success (Purdie & Rosser, 2011).
Retention, one of the most used metrics of success for an institution, reflects the rate at
which a student stays at the institution and is thus persisting towards degree completion.
Retention is a foundational concept institutions prioritize. Research shows that no one single
factor influences student success and retention. Every interaction a student has, in or outside the
institution, impacts their decision to continue their education (Picton, 2018).
Students want to be cared for, stay in school, and reach their goals. As one student
explained, “[w]e, your children, are faced with a tremendous diﬃculty in terms of completion of
our studies and consequently obtaining our qualiﬁcations. We are frustrated, vulnerable,
emotional, and injured – please intervene…” (Badat, 2016, p. 84). While this student asked for
help, not all do. Institutions must find ways to meet the students where they are and help them
persist towards degree completion. Institutions can no longer wait for the students to ask for
help. Using data to inform decisions that increases retention may do just that.
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Retention Frameworks
Since researchers and institutions have been investigating the college experience for
over 50 years, various theories and frameworks have been developed. These theories address
different facets of the student experience in higher education, like campus climate, identity
structures, academic success and retention. This section will describe, as well as compare student
success and retention theories that are most pertinent to this study.
Vincent Tinto is one of the most well-known higher education researchers whose
framework provides the foundation for retention research. Tinto’s 1975 framework concluded
that students stay in college because of an ongoing process of successful social integration
(Tinto, 1975). This successful integration is not from the institution's perspective but that of the
student (Bauman et al., 2019). Students must believe that they are integrating into their
community and college life successfully in order to move forward with confidence. Tinto has
reviewed, edited, and added to his 1975 theory to incorporate the importance of motivation,
academic skills, and student involvement (Picton et al., 2018; Tinto, 1993, 2007).
Another foundational framework is that of Alexander Astin. His theory of
involvement was published in 1993 and indicated the importance of a student's inputs,
environments, and outcomes. This means that institutions should view students as holistic people
who are the embodiment of what they have experienced, what is around them, and how those
two aspects influence what they do. He boasted that his framework was easy to follow and was
encompassing of all aspects of students. His framework set the tone for how institutions view
their students as complex individuals influenced by who they are, what is around them, and what
they do (Astin, 1993, 1999).
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David McMillan and David Chavis also created a critical framework used in
retention efforts in higher education. They developed a conceptual and empirical framework
about community. The framework includes four factors: membership, influence, fulfillment of
needs, and shared emotional connection (McMillan & Chavis, 1986). This means that students
are impacted by whether they are part of communities, what kind of influence their communities
have on them, whether their communities fulfill their needs, and whether they have emotional
connections with others in their community. McMillan and Chavis set the foundation for
research, processes, and initiatives that focus on students' lived experiences in community and
not just the practicalities of community structures.
Tinto, Astin, McMillan, and Chavis are contributors to the overwhelming amount of
retention theories that exist. These theories note that not every student is the same, and so they
stay or leave an institution for a variety of reasons. However, the theories noted above provide
institutions with a well-rounded view of what is important to the student. Based on these theories
and others, there are a variety of individual factors that influence why students stay at or leave
institutions.
Retention Factors
A variety of factors influence student success and, in turn, influence whether a student
decides to stay at or leave an institution. It is hard to know which factors are most influential for
specific students, so this section will address what current research indicates is influential for
retention and persistence.
Pre-Matriculation Data
The earliest factors that influence students is what they experienced or did in high school
or at their previous institution. This experience is collected as pre-matriculation data, which is
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collected from the student before they begin their first semester. Most of this information is
gathered during the admissions process and is used when determining whether a student should
be admitted into the institution. Institutions admit students for a variety of reasons that are mostly
tied to goals the institution possesses. Information gathered during the admissions process that is
used to determine persistence includes, but is not limited to, socioeconomic status, high school
GPA, and ACT/SAT scores (De Clerq et al., 2018; Saunders-Scott et al., 2018). In one study
involving 165 undergraduate students, the association between ACT scores and cumulative
college GPA was statistically significant (p = 0.04) (Saunders-Scott et al., 2018). This means that
the students’ ACT scores successfully predicted their college GPA.
Since these data points noted above have been used to predict student success, institutions
may use this information in a variety of ways. For instance, this data is used to place students in
categories known or unknown to the student, which influences how the institution serves the
student. These influences are geared towards supporting academic success and student
persistence. For example, if a student is admitted into an institution but has a low GPA, they may
be required to take a college learning strategies course or be put into a cohort model.
This information is not just used by institutions, but it is also used by students as they
prepare for school. Seventy-two percent of the students revealed in one study mentioned
“readiness” as a theme that assisted them in their transition (De Clerq et al., 2018). This
readiness includes the knowledge they were assessed on through the ACTs/SATs (De Clerq et
al., 2018).
Institutional Factors
Once students arrive on campus, some of their interactions or experiences are directly
connected to the institution. For example, interactions with faculty, staff and other students are
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very impactful (Bauman et al., 2019; Purdie & Rosser, 2011). These interactions can include but
are not limited to hall mates, peer tutors, advisors, faculty, student government representatives,
and dining services workers. When interviewed, students repeatedly indicated that positive
interactions with staff and faculty make them feel known. This feeling of being known helps
establish the student’s sense of belonging. In one study, 57% of the students indicated that
faculty and staff support helped them succeed academically (Bauman et al., 2019). Students
living on campus interact with other students and staff at a higher rate than commuter students,
which helps increase their engagement with the institution at large (Burger & Naude, 2020). The
more positive interactions students have with individuals connected to the institution, the higher
their institutional identity and sense of belonging will be.
Interactions students have outside of the institution have a large impact on them as well
(Bauman et al., 2019). These interactions include, but are not limited to, their experience in the
local community, at work, with their family, and church. These interactions, whether positive or
negative, are out of the control of the institution and impact the student’s overall college
experience.
Student engagement, another common retention factor, is when a student actively
initiates an interaction with the institution. Institutions provide students with opportunities, but
students must try to partake in the opportunities. Trowler and Trowler (2010) go as far as to say
that the importance of student engagement is “no longer questioned” because the more the
student purposefully interacts with the institution the better. (Trowler & Trowler, 2010, p. 9).
Included in these institutional interactions are mentoring relationships. Mentoring is
when a student has a relationship with a more experienced peer or faculty member that helps the
student to grow and gain insight. Research shows that students involved in a mentoring
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relationship are more likely to succeed (Palmer et al., 2011). Students can find peer or faculty
mentors organically or through an organized institutional program.
Institutions can use various tools to assess student interactions and engagement, with
most tools being surveys students take. Some institutions create their own survey, while others
use research-based instruments, like the National Survey of Student Engagement (NSSE) and the
Community College Survey of Student Engagement (CCSSE) (McCormick et al., 2013). The
NSSE is distributed in the spring semester to first-year students and seniors, while the CCSSE is
sent during the spring semester to any student.
The data collected from the students help institutions adjust their policies and programs.
If an institution uses the same tool for several years, they can see results over time that can
indicate trends or changes in student behavior. Other retention factors, like involvement in
research, satisfaction with their degree program, and purposeful feedback from faculty relate to
students' academic lives.
Academic Life Factors
Institutions provide research opportunities for students, and a student's involvement in
research has been proven to increase retention and persistence (Bowman & Holmes, 2018). A
student’s satisfaction with their degree program or their classes has been shown to positively
impact self-efficacy and motivation (van Rooij et al., 2018). The more interested a student is, the
more motivated they will be to take ownership of their learning (Burger & Naude, 2020).
Consistent and honest feedback from professors has also been shown to positively impact student
success and outcomes (Picton, 2018). This feedback can include, but is not limited to, feedback
on assignments, personalized tips and strategies during faculty office hours, and quick,
thoughtful responses via email.

THE USE OF DINING DATA TO INCREASE RETENTION

28

Institutions can measure academic factors in various ways. They can collect and analyze
course grades, feedback from end of course surveys, academic skill assessment tools, and
institutional created surveys (Saunders-Scott et al., 2018). The data from the various methods
create a picture to help institutions make decisions. Non-cognitive variables, the personal and
social aspects of an individual, must be considered.
Non-Cognitive Factors
Institutions should not just focus on a student’s cognitive growth but should work
towards increasing non-cognitive skills, so students are fully prepared for the workforce (Yi et
al., 2018). Non-cognitive variables include, but are not limited to, students' sense of belonging,
self-efficacy, self-concept, motivation, and interest. Studies have shown that when institutions
measure non-cognitive variables and make decisions based on the variables, student success
increases (Boyd et al., 2020), while others reveal that non-cognitive factors do not always
outweigh cognitive factors (Willems et al., 2018).
Research has shown that while academic success is vital for students, their sense of
belonging is just as important (Picton et al., 2018). A student's sense of belonging is their feeling
of being accepted, valued, included, and encouraged by others in their community (Boyd et al.,
2020). Emotional connections play a significant role in a student's sense of belonging. This sense
of belonging has been shown to positively and negatively influence students' emotional and
physical well-being (Boyd et al., 2020). While in college, a student's community could include
their class, residence hall, fraternity/sorority, and/or academic school.
Students leave institutions when they feel disconnected from the community and are
overwhelmed (Yan & Sendall, 2016). Knowing that a student has other individuals encouraging
them and wanting them to succeed increases their own desire to succeed (Matthew et al., 2018;
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Mkonto, 2018). The more students feel like they belong, the more they are satisfied with their
experience, and the more likely they are to persist towards degree completion (Al-Sheeb et al.,
2018; Yan & Sendall, 2016).
One study involving 522 students from an Association to Advance Collegiate Schools of
Business (AACS)-accredited business school used several non-cognitive variables as data points
that were measured. The variables included interest in course, certainty of major, and number of
doctor visits. The data was put into predictive analytics in an effort help faculty deliver course
content more efficiently and interact with students more purposefully. The data was collected
from various databases, as well as from a survey the students participated in. The study showed
an increase in grades by 9% when the faculty used the predictive analytics to proactively reach
out to students (Yi et al., 2018).
Another non-cognitive variable of note is self-concept. A student’s self-concept is made
up of their views and beliefs about who they are. The more students understand themselves and
put to words who they are and what they are doing in school, the higher the chance the student
will be successful and continue towards degree completion (Boyd et al., 2020).
Intrinsic motivation also impacts why students do what they do. It is an individual's drive
to accomplish something without an external reward. A lack of intrinsic motivation to continue
their education has been shown to directly correlate with a student leaving the institution (AlSheeb et al., 2018). A similar factor to intrinsic motivation is grit. Grit is where an individual’s
passion and perseverance meet (Duckworth et al., 2007). While grit is a new non-cognitive trait,
researchers have tried to make connections between grit and student success. Some studies found
positive correlations, while other studies find no correlations (Bazelais et al., 2016; Weisskirch,
2018; Wolters & Hussain, 2015). The varied conclusions involving grit and retention, or
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academic success reveal that more research should be conducted in order to generalize the
relationship.
A study from the University of North Carolina revealed that sub scores of grit were
successfully predicting grade point averages. The scores were obtained from the student via a
survey, which they used for analysis. When the grit sub scores were added to the model, which
included other variables like gender, high school GPA, highest test score, and first-generation
college student status, the variance increased by 5.3% (p<0.001), which significantly increased
the accuracy of the model (Akos & Kretchmar, 2017).
Institutions can measure non-cognitive variables through surveys and research-based
tools. Surveys allow students to self-report their motivation, interest, sense of belonging, selfefficacy, self-concept, and more. The results from the surveys or assessments will show
institutions where the students are and can help inform decisions. The use of surveys or
assessments to collect data, however, is contingent upon first, the students completing it, and
second, the students giving honest answers.
A study in Belgium conducted in 2016 and 2017 measured self-regulation,
processing speeds, prior knowledge, and academic achievement in first-year science, technology,
engineering, and mathematic (STEM) students. The students were surveyed with the questions
leading the researchers to certain scores for each category measured. The model used in the study
only accounted for 27% of the variance with most of the non-cognitive variables not being
statistically significant (Willems et al., 2018).
Academic Success
The main reason a student attends college is to earn a degree. However, the journey
towards degree completion and academic success looks different for each student. Some
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researchers believe that academic success can only be measured quantitatively through
assessments and tests (Burger & Naude, 2020). Others believe that academic success can be
holistic and encompasses every aspect of a student's academic experience (Burger & Naude,
2020). For this paper, academic success is defined as when students achieve their academic
goals, thrive in all their spaces, and complete the required course work for their degree
completion. Studies show that students believe academic success is closely intertwined with their
satisfaction with the overall student experience (Al-Sheeb et al., 2018).
Because all students and their academic goals differ, the factors that contribute to or
hinder a student’s academic success are different. The retention factors above contribute to
academic success, as well, but there are additional factors that impact academic success. These
academic success factors can be categorized as student-related variables and external variables.
Student-Related Variables
Student-related variables include their socioeconomic status, demographic attributes,
academic skills, self-efficacy, language efficiency, physical and mental well-being, and their
definition of success (De Clercq et al., 2018; Burger & Naude, 2020; Li et al., 2010). Academic
skills are abilities a student possesses to assist their learning process. These include study skills,
test-taking strategies, and note-taking. Language efficiency is important for students who are
attending an institution that uses a language that is different than their first language. The largest
population affected by language efficiency is international students.
It is important for the student to be able to define what success is for them. Success
may look like getting all A’s, having a good work and school balance, being part of the student
body association, and more. Whatever the student sees as success will help navigate them
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through their academic life. Intrinsic and extrinsic motivation also play a massive role in their
academic success (Coetzee, 2011; Li et al., 2010).
Student related variables can be collected and analyzed by the institution in order to
increase engagement, academic success, and retention. Demographic information about students
is stored on their student file, which can be compiled and analyzed to find trends. Assessments
can be used to measure academic skills and motivation. The results of the assessments can be
used to inform decisions.
Assessments like the Self-Description Questionnaire III (SDQ III) developed by
Herbert W. Marsh and Rosalie O'Neill in 1984 can be used by institutions to measure student
related variables. The SDQ III was designed and has been proven over the years to measure 13
dimensions of self-concept (Marsh & O’Neill, 1984). One study used the SDQ III to measure the
connection between being abused as a child and self-concept in college students, which showed
statistical significance (p<0.0015) (Coetzee, 2011). The results of this study contribute to
literature that helps institutions understand their students better.
External Variables
External factors influence a student's academic success that they can, to an extent,
control. External variables that support or hinder academic success include but are not limited to
social supports, engagement in research, familial expectations and support, access and use of
campus resources, living arrangements, outside responsibilities, and academic engagement/class
attendance (Bauman et al., 2019; Burger & Naude, 2020; Broos et al., 2020; Li et al. 2010;
Martin et al., 2020; Matthews et al., 2018). When a student has a community that supports their
academic endeavors, they are more likely to succeed in their courses (Matthews et al., 2018).
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Engagement in research not only helps students take what they are learning and put it
into practice, it likely connects students to supportive faculty members (Burger & Naude, 2020).
A student’s living situation can greatly impact academic success. Depending on who the student
lives with and how they are living can create a healthy or unhealthy environment for the student
as they pursue their degree. Students who attend class have better grades and are more likely to
continue towards degree completion (Burger & Naude, 2020). These external factors could be
more difficult for institutions to measure. Institutional surveys or tools like the NSSE measure
certain aspects of the external factors that impact student success.
First-Year Experience
Through the last 50 years of retention research, it is apparent that the first year, and
even the first several weeks, are critical for students (De Clercq et al., 2018; Larsen et al., 2019;
Upcraft & Gardner, 1989; Yan & Sendall, 2016). The more a student feels successful in those
first several weeks or months at the institution, the more likely they will persist into their second
year (van Rooij et al., 2018). Students are most likely to leave an institution between their first
and second years, which is likely a result of having a challenging first year (Purdie & Rosser,
2011). Research shows that students experience positive and negative emotions during their
transition to college (Liversage et al., 2018). No matter how prepared students may feel when
arriving on campus, they will likely feel nervous and lost at some point during their transition
(Bauman et al., 2019). The first year of college is full of significant adjustments. These
adjustments or challenges include financial stressors, the need for precise time management, new
and challenging academic expectations, new social structures that must be navigated, and more
(Broos et al., 2020; De Clercq et al., 2018; Mkonto, 2018; van Rooij et al., 2018). To mitigate the
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challenges, many institutions have targeted and purposeful interactions with their first yearstudents.
First-Year Experience Initiatives
To support first-year students and maximize their success, institutions implement
interventions and initiatives that include but are not limited to summer orientation
events/courses, introductory courses, and seminars (Al-Sheeb et al., 2018; Culver & Bowman,
2020). Orientations usually take place before students begin classes, whether that is during the
summer or the week before classes start. Orientation programming is centered around getting the
student acclimated to life on campus. Introductory courses are general education college courses
that students take that covers content that will help the student succeed. Seminars are often notfor-credit courses but are workshops that cover a variety of topics. These initiatives help provide
equal opportunities for all students to succeed, no matter their high school GPA or other
determining factors that classify them as at-risk for dropping out and leaving the institution
(Culver & Bowman, 2020). Institutions use these initiatives as an opportunity to introduce
students to all the support services available (Thakral et al., 2016). Studies show that students are
most satisfied with their first-year experience when their courses connected them with other
students, increased their motivation, and improved their academic skills (Al-Sheeb et al., 2018;
Culver & Bowman, 2020).
These initiatives likely produce purposeful interactions that help students navigate
their transition, shape how students persist towards degree completion, lay a foundation of
success that impacts their future studies, and introduce them to faculty and other students
(Meehan & Howells, 2018; Mkonto, 2018). Personal interactions with faculty and staff during
the first few weeks help students establish realistic expectations of themselves and the institution
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(Larsen et al., 2019; Upcraft & Gardner, 1989) and increase the students' sense of belonging
(Picton et al., 2018). Programming that introduces students to their academic disciplines
increases their sense of belonging and may motivate them to persist into their second year
(Mkonto, 2018).
Peer support during the first year is essential, so institutions plan events and
programs to foster a sense of community between first-year students (Palmer et al., 2011). A
student who is the first in their family to attend college has a more challenging time
understanding processes and expectations (Liversage et al., 2018). They also have a hard time
navigating their independence when they feel dependent on others to help them make sense of
their experiences (Liversage et al., 2018). While all students fear failing, it is more evident in
first-generation college students, which can positively and negatively impact their motivations
(Liversage et al., 2018).
These first-year initiatives are evaluated and assessed using satisfaction surveys, end
of course surveys, and even first-year student retention rates. Institutions can also use tools like
the NSSE that is sent in the spring to first year students. The data gathered can be analyzed and
inform decisions.
Wellness
As students adjust to college life, essential aspects of their adjustment are their wellbeing and wellness. Wellness is the journey individuals go through towards their well-being.
Gilah Benson-Tilsen and Rena Cheskis-Gold note that from their 20 years of research, wellness
is now recognized as an essential focus for institutions as they help students integrate into the
campus life (Benson-Tilsen & Cheskis-Gold, 2017). There are different dimensions of wellness,
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but this section will introduce and discuss physical wellness, as well as mental health in college
students.
The transition to college can seem freeing for students, but this freedom can result in
the adoption of unhealthy behavior (Hsu & Chiang, 2020). For many students, this is the first
time in their lives that someone is not making their food and ensuring they are physically active,
thus it is important for students to know how to make wise and healthy decisions (Sogari et al.,
2018). Some students come from cultures or families that do not prepare them for a healthy
college life (Upcraft & Gardner, 1989). These healthy decisions can help students establish
healthy habits that will affect their behavior even after college (El Ansari et al., 2015; Upcraft &
Gardner, 1989).
Mental Health
Mental health is imperative to discuss when evaluating college students. The Center
for Disease Control (CDC) and prevention defines mental health as an individual’s “emotional,
psychological, and social well-being” (CDC, 2021). Since a student’s mental health encompasses
so much, good mental health is paramount to their overall wellbeing, and thus their academic and
college success.
Survey results from the American College Health Association indicate that aspects of
college students’ mental health are steadily declining (American College Health Association,
2021, 2019, 2015, 2011). For example, when asked about whether they have felt hopeless within
the last 30 days, 9.1% of the students surveyed in 2011 said yes, 9.4% in 2015 said yes, and in
2019, 11.2% said yes (2021, 2019, 2015, 2011). A similar survey conducted in 2021 showed
that 28.2% of the respondents indicated that they felt hopeless some of the time (2021). When
asked about whether the student had felt lonely within the last 30 days, 13.6% of the students
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surveyed in 2011 said yes, 12.8% in 2015 said yes, and 14.2% said yes in 2019 (2019, 2015,
2011). When asked about feeling so depressed that it was difficult to function, 6.1% of the
students surveyed in 2011 said yes, 6.8% in 2015 said yes, and 8.9% said yes in 2019 (2019,
2015, 2011). When asked about whether they felt overwhelming anxiety within the last 30 days,
11.7% of the students surveyed in 2011 said yes, 12.6% said yes in 2015, and 14.1% said yes in
2019 (2019, 2015, 2011). Each of the examples above are evidence of the declining mental
health in college students.
In 2007, a review of surveys from the World Health Organization from 28 countries
found that the age of onset (AOO) for most mental health disorders, including impulse control
disorders and substance abuse disorders, occurs before 25 years of age (Kessler et al., 2007).
This indicates that it is very possible for college students to experience their first episode of a
mental health disorder while they are in college, or right before attending college.
A variety of factors can impact an individual’s mental health as seen in a study
published in 2012. Results of the study that evaluated surveys found that healthy coping
mechanisms, strong spiritual identity, social engagement, and institutional identity were just a
couple of factors that positively impact a college student’s mental health (Byrd et al., 2012). The
results also found that work/life issues interfering with school, negative perceptions of campus
climate, suicidal tendencies, and perceived limited interactions with faculty were factors that
negatively influenced a student’s mental health (Byrd et al., 2012). Some of these factors will be
discussed in detail below as research supports these claims.
As discussed earlier, the adjustment from high school to college is not always easy.
This adjustment can significantly impact a student's emotional well-being and mental health.
Stress is the tension that individuals experience when demand or challenge arises (Dusselier et
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al., 2005). It is a common emotional tension that all individuals feel, but first-year college
students may experience stress levels they have never felt before. Physical and emotional
demands, including over-commitment, relationships, finances, academic obligations, family
problems, etc., contribute to a student's stress levels (Dusselier et al., 2005; Sokratous et al.,
2013). Stress causes emotional and physical responses, like tiredness, sleep disturbances,
headaches, change in appetite, and depression in college students (Black, 2018; Dusselier et al.,
2005; Deckro et al., 2002). These symptoms can cause an inability to deal with the root of the
stress, suicidal ideation, and a sense of hopelessness (Dusselier et al., 2005). Heightened stress
levels can compromise a student's health, as it impacts their physical wellness (Deckro et al.,
2002). It has also been shown that stress harms academic performance and eating habits
(Dusselier et al., 2005; Saunders-Scott et al., 2018; Sogari et al., 2018).
Stress can also lead to depression, common among college students (Sokratous et al.,
2013; Taliaferro et al., 2009). Stressful life events directly correlate with depression in college
students (Sokratous et al., 2013). These events include family or friend’s death, sexual assault,
academic overload or demands, financial pressures, new job, new relationships, and more.
(Cordero, 2020; Sokratous et al., 2013). Depression, just like stress, causes a variety of physical
and emotional problems, such as lack of motivation and concentration, lower brain processing,
low happiness scores, mood swings, and lower feelings of self-worth (Sokratous et al., 2013).
According to Yong-Ku Kim, major depression disorder (MDD) is when depression
symptoms last 2 weeks or longer (2018). Depression and its symptoms can impact a student's
ability to learn and succeed in college. Students with MDD miss more classes, and one study
demonstrated a mean difference of .25 lower GPA than their peers who were not depressed
(Hysenbegasi et al., 2005; Sokratous et al., 2013). There is also evidence that depression
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dramatically impacts an individual's eating habits (Ivezaj et al., 2010). Students experiencing
depression have been known to binge eat at a higher rate than those that are not depressed (Ivezaj
et al., 2010).
Measuring the mental health and emotional wellness of college students can be
accomplished in a variety of ways. First, institutions can survey their student population with an
in-house survey. Institutions can also use research-based tools that have proven effectiveness.
One example of a helpful tool is the Perceived Wellness Survey, which measures the perceived
wellness of the individual taking the survey (Adams et al., 1998). Another tool is the Patient
Health Questionnaire-9, which can help diagnose MDD (Spitzer et al., 1999). It should be noted
that many of these tools and assessments require self-reported information.
One study used a survey sent to first-year students to assess the student’s likelihood
of becoming depressed. Sixty-one percent of the population took the survey and the results
indicated that 1 in 4 of the students predicted to become depressed, did in fact become depressed
(Ebert, 2019). Another study evaluated whether alcohol consumption and/or alcohol
consequences could predict depression in first-year female college students. The results indicated
that while alcohol consumption was not related to depression, the prevalence of alcohol
consequences was related to depression (p>0.05) (Rosenthal et al., 2018).
Physical Wellness
Physical wellness is essential for students to understand and pursue. It encourages
cardiovascular and overall health through regular activity, knowledge about the importance of
nutrition, and active choices that support self-care (Upcraft & Gardner, 1989). Healthy behavior
for college students should include making wise food choices, exercising, and good sleeping
habits (El Ansari et al., 2015; Hsu & Chiang, 2020; Sogari et al., 2018).
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The Freshman 15 is a common expression in the United States that refers to the
weight students gain during their first year in college. While research does not support the
fifteen-pound claim, it does show that first-year students gain about 5% of their body weight
(Goldstein et al., 2015). The Freshman 15 brushes the surface of the physical and emotional
impact the first-year adjustment has on students.
Unhealthy behaviors in college students include lack of sleep, poor quality of sleep,
unhealthy dietary decisions, lack of regular exercise, binge drinking or eating, skipping meals,
smoking, and the use of illicit drugs. Students make these decisions for a variety of reasons;
however, most reasons are linked to peer pressure and an unhealthy environment (Goldstein et
al., 2015). Affiliations with Greek life, nonsubstance-controlled housing, lack of accountability
for classroom attendance, and more greatly influence a student's decision to partake in unhealthy
behavior (El Ansari et al., 2015; Goldstein et al., 2015). These unhealthy behaviors negatively
impact students' cognitive processing ability, which dramatically impacts their academic success
(Ferreira-Pego et al., 2020).
The importance of physical activity is well known to all, but it is vital for college
students to prioritize early on in their college careers. Physical activity has been shown to
positively impact students' emotional well-being and even academic success (Taliaferro et al.,
2009; Bellar et al., 2014). A research study from a university in Louisiana found that the more a
student participated in aerobic exercise, the higher their GPA was (p < 0.001) (Bellar et al.,
2014).
Another study evaluated the relationship between BMI, gender, and course grades.
The study found that the relationship between BMI and course grade was statistically significant
(p = 0.001), but gender did not have a relationship with course grade (Anderson & Good, 2017).
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Exercise also promotes a good self-image and can protect against suicidal tendencies (Taliaferro
et al., 2009). A lack of exercise can really impact weight and future health (Sogari et al., 2018).
Healthy eating is closely linked with physical activity, and students should know that
both are important (Sogari et al., 2018). Healthy eating and regular physical activity reduce the
likelihood of students developing diet-related diseases, like high cholesterol, as an adult
(Ferreira-Pego et al., 2020; Sogari et al., 2018; Upcraft & Gardner, 1989). Eating behaviors
include food selection, preparations, portions, and eating habits (Ferreira-Pego et al., 2020).
These behaviors can be healthy or unhealthy. Research shows that Americans, including college
students, know that eating healthy is essential (Watanabe-Ito et al., 2020). However, they do not
consume the recommended number of fruits and vegetables but consume higher than the
recommended number of sugars and processed foods (El Ansari et al., 2015; Sogari et al., 2018).
While knowledge about the importance of healthy eating is there, turning that
knowledge into action is difficult. Individuals may not know how to eat healthy given their
circumstances, such as having a lack of access to healthy food as a child and knowing how to
purchase and store healthy food (El Ansari et al., 2015). The most recent American College
Health Association-National College Health Assessment surveyed 70,087 undergraduate
students. Sixty-five percent of the individuals drank at least one sugary drink every day of the
last 7 days. Twenty-one percent of the individuals ate at least three servings of fruit per day for
the last 7 days, while thirty-three percent of the individuals ate at least 3 servings of vegetables
per day for the last 7 days (2021). These results show that students drink sugary drinks often and
may not eat many fruits and vegetables.
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Eating Habits
Breakfast is the first meal of the day and prepares the body to work for the next 1517 hours or until sleep. Breakfast should provide the body with the nutrients it needs to start the
day (Kang et al., 2018). The consumption of breakfast has been shown to improve a student's
recall, test anxiety, happiness, learning abilities, and memory skills (Akbari et al., 2020; Kang et
al., 2018; Ogungbayi et al., 2020; Trockle et al., 2000). Different types of food, like
carbohydrates, high-fats, and protein-rich foods, consumed for breakfast support brain functions
that students use while performing academic-related work (Brandley et al., 2020).
However, skipping breakfast is a common and unhealthy decision college students
make for various reasons, such as time constraints, sleep, and finances (Kang et al., 2018). Some
students also indicated that they wake up and are not hungry and thus do not eat (Kang et al.,
2018). Skipping breakfast can negatively impact the body with consequences that may include
increased diet-related diseases and cardiovascular diseases (Kang et al., 2018). Studies have also
shown that students who smoke, consume soda and alcohol, and partake in other unhealthy
behaviors eat breakfast irregularly, which is not beneficial for their bodies and academic success
(Kang et al., 2018). Students who skipped breakfast (M 2.80, SD 1.02) also recorded lower
happiness scores than those that indicated they ate breakfast (M 3.21, SD 1.02) resulting in a
statically significant difference in happiness (P<0.05). (Kang et al., 2018).
Binge eating and drinking (consuming large amounts in a small period) are common
habits in college students (Phillips et al., 2016). These habits are concerning because the collegeaged population is at a higher risk for developing diagnosable eating disorders (Phillips et al.,
2016). A study of over 100 female college students from a large US university was evaluating
the relationship between stress, coping, and binge eating. The results indicated that stress and
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binge eating had a significant positive correlation (p<0.001) (Sulkowski et al.,2011). The study
also indicated a significant positive correlation between binge eating and emotional coping
(p<0.001), stress and emotional coping (p<0.001), and binge eating and avoidance coping
(p<0.01) (Sulkowski et al.,2011).
Another study in the Journal of College Student Development found a connection
between binge eating and attachment insecurities (Han & Lee, 2017). This study included over
1,000 students from a mid-western university in the United States and noted that students who
had trouble with emotional regulation and who did not have their basic psychological needs met
were more likely to binge eat (p = 0.02) (Han & Lee, 2017).
Studies also show that students' finances can impact their eating habits (El Ansari et
al., 2015; Goldstein et al., 2015). Unhealthy foods are usually cheaper, easier to carry around,
and do not expire quickly. A study of students from a variety of community colleges in the US
investigated the relationship between food insecurity, living situations, and college GPA.
Students who lived alone or with roommates were more likely to be food insecure as compared
to students who lived with family members (p = .007) (Maroto et al., 2015). A binary regression
analysis indicated that there was a significant relationship between food security status and GPA
(p = 0.042) (Maroto et al., 2015). Students in the lower tier GPA are more likely to be food
insecure than those in the highest GPA tier (Maroto et al., 2015). Time is also a factor in making
nutritional choices, whether students do not have time to eat breakfast at all, or they have a time
constraint that does not allow them to make or eat a well-rounded meal (El Ansari et al., 2015).
Students at a military college were involved in a study that assessed student stress
levels and their eating habits. The study used an experimental group and a control group. The
experimental group had a goal of eating more fruit and colorful food where the control group did
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not have the goal of eating better. Both groups took a survey that measured their stress and both
groups logged the food that they ate. Upon analyzing the data, both groups reported the same
amount of stress, however, the group that had the goal of better eating ate more fruit (p = 0.026)
and colorful food (p = 0.037) (Moosman, 2017). It was clear that the stress negatively impacted
the students that did not have the goal to eat better food (p = 0.033), while the students with the
goal were able to combat the impact stress might have on their eating habits (Moosman, 2017).
One institution in Tokyo wanted their students to be more aware of their eating
habits. They then evaluated the use of a social media type mobile application and students’
interest in their eating habits. The students would track their meals, but since it was a social app,
students would see what their friends were tracking and vice versa. The results indicated that
over time students’ interest in their eating habits increased (p < 0.001) and that they enjoyed the
social aspect of the app (Watanabe-Ito et al., 2020).
A study consisting of young women evaluated the relationship between adverse life
events, depressive symptoms, and comfort eating. Several different questionnaires were used to
collect the data and upon analysis, young women with an adverse life event, like moving to a
new place, evidence of comfort eating, and depressive symptoms, successfully predicted stress in
the participants (p = 0.035) (Finch & Tomiyama, 2015). This study revealed that certain eating
habits in conjunction with other factors, like moving to a new place, can predict whether young
women are stressed (Finch & Tomiyama, 2015).
In order to assess the health of students on an individual level to see a change in
habits, an institution in Lisbon evaluated the change in the students’ eating habits before and
after they transitioned to school and living on their own. The researchers collected information
from the participants through a survey and analyzed the data, which revealed that the eating
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habits of the students after beginning school did change in certain areas (Bárbara & FerreiraPêgo, 2020). For example, they consumed less fish (p = 0.001) and legumes (p = 0.002) (Bárbara
& Ferreira-Pêgo, 2020).
These studies from all over the world on eating habits and their influence on students
indicate that measure physical wellness and mental health is imperative for higher education
institutions.
Dining Services in Higher Education
College and universities’ dining services offer students, faculty, and staff dining
options on and/or near campus. These services offer clean and safe spaces for individuals to eat
their meals (Ho & Madden-Hallett, 2020). The mission and vision behind most dining services
include providing quality food, food services, and nutritional education through dining halls and
retail dining locations. Schools also use their dining services to expand upon other institutional
initiatives. For example, dining services can assist with cultural engagement by offering
international cuisine and education. They can also help with sustainability goals by composting
leftover food and cooking with food from local farms or businesses.
Institutions offer dining plans students purchase in order to interact with the dining
services. Students select a dining plan that suits their needs, and then all their dining interactions
are based on the dining plan. Since students purchase these plans and the dining services spend
money and produce revenue, dining data is tracked by the university. This data could include
when a student interacts with dining services and what they purchase. More details on dining
data will be discussed in the sections below, as this study will work to connect dining data to
retention and academic success.
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Many college and university campuses have different dining options, like a sit-down
cafeteria, coffee shop, and/or convenient store-type option. All these different options allow for
students, faculty, and staff to buy and consume food. Studies show that it is important for
individuals to eat meals together (Sobal & Nelson, 2003). When individuals eat a meal with
other individuals, whether with family, friends, coworkers, neighbors, it is called a commensal
meal (Sobal & Nelson, 2003). When eating with others, it is common for the individuals to
establish a new relationship or grow an existing relationship (Danesi, 2012). As Han and Lee
discussed at the end of their study, college administrators can support students’ emotional and
physical well-being by encouraging students to sit down and eat together (Han & Lee, 2017).
College dining services and the interactions students have while eating, are important for their
emotional and physical well-being, which can support their academic success and persistence in
college.
Big Data in Higher Education
Many advancements in information technology and research technology were made
through college and university research divisions in the 1960s. Because of this higher education
has been integrating technology into its operations (Picciano, 2012). During the 1960s, 1970s,
and 1980s, technology was mostly used to store academic and administrative records. After the
Internet emerged, technology use in higher education began to shift. Currently, institutions use
data to make decisions that impact the student experience, faculty experience, and more.
Big data is a new field of research that is prominent in the business, government, and
health care sectors (Daniel, 2015). This field of research uses data to make decisions. As
institutions attempt to increase student success and retention, using data to drive decisions has
increased. Since there is no one-size-fits-all approach to retention in higher education,
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institutions can use data from their very own student population to meet specific needs
(Blanchard, 2018). Collecting and analyzing student data allows institutions to interact with
students in a more purposeful manner. No matter the size, it can be difficult for institutions to
personalize purposeful interactions without student data driving the design of these interactions
(Patel, 2019). Personalized purposeful interactions significantly impact the student experience
and student outcomes.
Depending on the type of data, data can be collected and stored in real or near-real
time, and thus, can be analyzed quickly (Picciano, 2012). Once collected, the data is analyzed,
which means it can be studied in order to draw conclusions (Picciano, 2012). The way the data is
analyzed may depend on the purpose of the data analytics. When using Big Data, higher
education institutions must take into consideration the cost and labor required for data collection,
storage, analysis, accuracy of analysis, and ethical concerns. The cost of collecting and storing
data can be expensive if institutions do not already have processes in place for data collection
and storage (Daniel, 2015). The collection and analysis of data can also be expensive through the
purchase of software or in paying employees to do the analysis (Daniel, 2015). Data analysis is
only as good as the data itself, so institutions usually must sift through data and establish a
collection process in order to ensure accuracy (Rajni & Malaya, 2015). As for the ethical
concerns when using student data, it is suggested that institutions be as transparent as possible to
avoid the wrongful use of data (Daniel, 2015).
Educational Data Mining (EDM) is “an area of scientific inquiry. EDM is concerned
with the analysis of largescale educational data, with a focus on automated methods” (Baker &
Inventado, 2014, p. 61). Since EDM focuses on automated methods, the data is collected and put
into an algorithm that is used to analyze the data. Commonly used EDM methods include
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predictive analytics, regressions, factory analysis, and more (Baker & Inventado, 2014).
Regression is a statistical process that explores the relationship between two variables, while
predictive models seek to use current and/or historical data in order to make predictions about
the future (Daniel, 2015). Baker and Inventado note that predictive analytics can be used to
support interventions or make outcome predictions (Baker & Inventado, 2014).
Similarly, Learning Analytics (LA) is used to investigate learning and teaching
(Nguyen et al., 2020). LA collects and stores data from learners, which then allows the learner or
faculty to analyze the data to make decisions. The main difference between EDM and LA is the
fact that EDM data is analyzed through automatic systems, whereas LA data is analyzed through
human judgement (Baker & Inventado, 2014). LA is organized and presented in such a way that
the individuals can look at the information and make decisions. This organized view of data is
frequently called a dashboard. Students who are struggling can use a LA dashboard to find areas
of improvement (Nguyen et al., 2020). Broos et al. found that students' use of dashboards early
in the academic year impacted their academic achievement later in the academic year. (Broos et
al., 2020).
LA analytics can help faculty assist students, as well. A multi-methods study
published in 2019 that involved 59 faculty members across nine different courses found that the
LA tool confirmed their suspicions of a struggling student. The LA tool also alerted them to a
struggling student that they would not have noticed otherwise (Herodotou at el., 2019). Faculty
from this study noted that the data helped them be more proactive with students (Herodotou at
el., 2019).
Academic Analytics (AA) is part of EDM since it is used to identify patterns, such as
dropout rates, through automated analytics (Nguyen et al., 2020). The use of AA helps
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administration view students through a different lens. While LA is faculty and student facing,
AA is mostly used by administrators and policy makers (Nguyen et al., 2020). Data collected
through AA can be coded or put into an algorithm that can help predict student outcomes and
success (Lipka, 2019). Common data points currently used include high school GPA, SAT/ACT
scores, class attendance, institutional GPA, transfer GPA, test grades, missing assignments, midterm grades, involvement in intramurals, completion of the FAFSA, the timing of course
registration, and more (Cui at el., 2019).
Predictive analytics uses data to provide institutions with insight about the future that
can drive decision making. Predictive analytics look at past trends and association that identify
opportunities and risks for the future (Daniel, 2015). This type of data analysis can also use
regression to reveal relationships between variables that may not have been known before
analysis (Daniel, 2015; Daniel & Butson, 2013). Data points used, such as GPA, class
attendance, and grades can be used in predictive analytics, as well. Studies, like one completed in
the United Kingdom, reveal that the use of predictive analytics by faculty “positively predict
students’ pass and completion performance” (Herodotou, et al., 2019, p. 1298). While some of
the faculty in the study were nervous about using the data, they noted that the use of the analytics
did positively contribute to student success.
An initiative that institutions are implementing with the use of data are nudges.
Nudges are targeted communications, emails, texts, and personal phone calls, which are sent to
students and/or their family members in response to some data point. The point of the nudges is
to communicate a call to action or change a behavior without coercion (Blumenstein, 2018).
One study indicated that personalized texts to students and their families with
reminders about completing the FAFSA had a direct and positive correlation to persistence
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(Castleman et al., 2016). Another research study from several institutions in Indiana used nudges
to communicate assignments deadlines through an app the students could download. The study
found that the reminders did increase assignment completion (Motz et al., 2021). Automated
nudges did reduce the amount of missed assignments (Motz et al., 2021).
Another study with first-year students from West Virginia colleges and universities
found that students who received the experimental texts attempted and completed more credits
than the control group. These experimental texts included targeted information, reinforcement,
and assistance for the students. The students in the experimental group were also more likely to
remain enrolled throughout their first year (Castleman & Meyer, 2020).
Institutions can use their students’ data to determine what type of nudge initiative
would be most impactful. For example, an institution could use course grades data to determine
which courses had low student grades and thus plan a nudge initiative for those courses
encouraging students to attend tutoring sessions or the professor's office hours.
With the increased opportunity to use big data in higher education, institutions need
take advantage of data to inform decisions. There are established uses of certain data points, like
high school GPA and class attendance, in retention efforts, but there are data points, like dining
data, that has not yet been thoroughly explored.
Dining Data
Researchers have started using dining data to assess wellness initiatives and the
relationship between students' social interactions and academic success. Dining data is
information collected about the interactions students have with the dining services offered at the
institution. This information may vary from institution to institution, but can include time of
interaction or purchase, amount of food purchased, type of food purchased, and amount of time
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spent in the dining location. This information is available in real or near real time and is not
dependent upon the student self-reporting.
While there is not a wealth of studies that have used dining data, there are some
studies that have evaluated the effectiveness of wellness initiatives and the relationship between
social networks and graduation rates. Research from a university in Ontario over several years
was published in at least two studies. The first study sought to use dining data to evaluate the
effectiveness of new and current wellness initiatives at the institution. Part of the new peer-led
wellness program included the distribution of special dining cards that could be turned in by
students in exchange for free fruit or dairy products. During the time of the first study, almost
2,000 cards were turned in, which revealed to the institution that the program was effective, and
students were choosing healthier food options (Matthews et al., 2014). In the second study
published several years after the initial implementation, dining data in the form of special dining
cards and net sales was used to evaluate the continued effectiveness of the wellness initiative. In
this study, it was clear that healthier food was purchased more often on a weekly basis than
before the program was implemented (Biden et al., 2018). The purchase of milk increased by
24% with the purchase of fruit increasing by 20% (Biden et al., 2018).
In the study assessing the relationship between social networks and graduation rates,
the researcher used dining data in the form of dining hall swipes. The timing of the swipes and
frequency of the swipes were used to establish social networks for students. The researcher
assumed that if Joe and Jane swiped into the dining hall within one minute of each other on a
consistent basis, that Joe and Jane were likely friends eating a meal together. Based on those
established social networks, the study showed that students with an average amount of friends
had a 74% chance of graduating on time, while a student with a standard deviation above the
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average had an 80% chance of graduating on time (Patel, 2019). The researcher also concluded
that the number of friends a student had could be predicted within the first 8 days of the semester
(Patel, 2019).
In conclusion, it is incredibly important for institutions to use data in order to make
decisions that will best support student success, and ultimately retention and student persistence.
The use of dining data in the form of weekly interactions may prove to be an informative area to
study as it relates to GPA and retention rates.
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CHAPTER THREE
METHODS
Introduction
There is no one reason a student stays or leaves an institution. A student’s college
experience consists of all their interactions, successes, failures, and more. These experiences
influence whether students continue towards degree completion or not. Also, as big data grows in
the field of higher education, institutions use a variety of data to inform decisions that impact the
student and the organization. Commonly used data includes pre-matriculated information, such
as high school GPA, class attendance, missing assignments, and college GPA. Physical wellness
and mental health in college is important and can impact academic and college success. Firstyear students can have a difficult time adjusting to the freedoms in college, the rigors of the
academic work, and more. Institutions mitigate these difficulties with a variety of initiatives that
support social and academic success.
An aspect of the college experience that has not been researched much is the dining
experience. While the interactions students have with dining services has not been noted as a
retention factor, dining data may give insight into how students are doing physically and
emotionally. A significant change in dining habits could be evidence of a larger issue that the
institution can address and thus offer personalized assistance.
This study explored the relationships between the independent variables (average dining
interactions per week and significant changes in dining habits) and the dependent variables (firstyear retention and academic success). The relationship between dining data (in the form of
weekly interactions and significant changes in dining habit) and retention as well as the
relationship between dining data and academic success were be explored by using three different
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types of statistical tests. Academic success was determined by the students’ semester GPA, while
retention or student persistence was determined by whether the student enrolled in the next term.
The research questions, setting and context, research design, and research procedures are detailed
below.
Research Design
This research study was a non-experimental causal-comparative design. Since a causalcomparison investigates the effect, an independent variable has on two or more groups, this
design was chosen in order to explore the effect dining data may have on retention and academic
success (Salkind, 2010). Linear regressions, binary regressions, and chi-square tests were
conducted to answer the research questions.
Research Questions
To explore the relationship between dining data and academic success and retention in
first-year students, the questions below guided the study.
RQ1: What is the relationship between a student’s weekly average dining interactions
Monday through Friday and their academic success during their first and second semesters at a
large private university?
RQ2: What is the relationship between a student’s weekly average dining interactions
Monday through Friday and their persistence into their second and third semesters at a large
private university?
RQ3: What is the effect of a significant change in dining habits on a student’s academic
success during their first and second semesters at a large private university?
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RQ4: What is the effect of a significant change in dining habits on a student’s persistence
into their second and third semesters at a large private university?
Null Hypothesis
N01: A student's weekly average dining interactions Monday through Friday has no
relationship to their academic success during their first and second semester at a large private
university.
N02: A student's weekly average dining interactions Monday through Friday has no
relationship to their persistence into their second and third semester at a large private university.
N03: A significant change in dining habits does not affect a student's academic success
during their first and second semester at a large private university.
N04: A significant change in dining habits does not affect a student's persistence into their
second and third semester at a large private university.
Independent Variables
The independent variable for the first two research questions was the students’ average
weekly dining interactions Monday through Friday during their first (15 weeks) and second
semester (15 weeks). The independent variable for the last two research questions was whether
the student experienced a significant change in their dining habits. A significant change in dining
habits was determined using ranges were created from the student’s standard deviation.
Dependent Variables
The dependent variables for all four research questions are retention and academic
success. Retention or student persistence was measure by whether they enrolled in the following
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semester. Academic success was measured by the student’s institutional GPA for each semester
analyzed.
Setting
The sample attended a private four-year institution located a mid-Atlantic state. The
institution is in the suburbs with a vibrant and growing city located just fifteen minutes from
campus. There were between 10,000 and 15,000 residential students with about 8,000 of the
students living on the campus. The institution has over 20 NCAA Division I sports teams and a
variety of club sports teams. There are more females than males on campus with a low nontraditional student population. Most of the student population comes from the East Coast, but
over 70 countries are represented. The fall-to-fall retention rate at the university for 2018-2019
was seventy-eight percent. The most recent 6-year graduation rate for students that started in
2013 is fifty-two percent.
Population and Sample
The participants for this study were brand new incoming residential first-year students
that did not transfer any credits and who lived on campus. Archival data was used since the
participants started during the fall of 2016, fall of 2017, or fall of 2018. At this institution, all
students living on campus are required to purchase a dining plan. Due to the criteria of being a
new student living on campus, 3,112 students were included in this study. On-campus dining
services for this institution include one large dining hall and more than ten retail locations.
Data Collection
Upon obtaining Institutional Review Board exemption, the data report was submitted.
The data was de-identified archival data that already exists in the institution’s data warehouse.

THE USE OF DINING DATA TO INCREASE RETENTION

57

The institution employed a team of data analysts that were tasked with pulling and organizing the
data in Excel that was formatted by the researcher. The report request was completed with
accuracy two month after being submitted.
The archived data was pulled from directly student files and organized in Excel. NCAA
Division I student athletes were excluded from the sample that included all new students who
lived on campus during the designated semesters. The data collected for each student included
the information below:
•

Average weekly dining interactions for Monday-Friday of each week of their first two
semesters (independent variable)

•

High school GPA (demographic information)

•

Institutional GPA for first their first three semesters (dependent variable)

•

Gender (demographic information)

•

Ethnicity (demographic information)

•

Number of attempted credit hours for their first three semesters (dependent variable)

•

Number of earned credit hours for their first three semesters (dependent variable)

•

Housing assignment for their first three semesters (demographic information)

•

Academic standing for first three semesters (dependent variable)
Data Analysis
Upon receiving the data in Microsoft Excel, the data was imported into SPSS 28. Data

analysis involved descriptive statistics, linear regressions, binary regressions, and chi-square
tests.
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First, the average dining interactions students had Monday through Friday of their first
two semesters were calculated. New variables were created that measured the average weekly
interactions for the first semester (15 weeks) and second semester (15 weeks).
Second, the students were separated into groups of returned or not returned for each
semester. This was completed by assessing the number of credit hours the student attempted and
earned for their first three semesters. The attempted credit hours indicated the number of credit
hours the student was enrolled in as of the second week of each semester. The earned credit
hours indicated the credit hours that the student finished with a passing grade. If a student
attempted credit hours, it was determined that they successfully enrolled in that semester.
Retention was determined by whether the student enrolled in the semester following a successful
completion of a semester. A new variable was created by giving students that enrolled in the
following semester a 1 and the students that did not enroll in the following semester a 0.
Once grouped by retention status and after calculating the average weekly interactions,
the data for the first research question were analyzed. After the assumptions were checked, linear
and binary regressions were conducted.
For the last two research questions, significant changes in dining habits were calculated.
A new variable was created that found the standard deviation (SD) for the student’s first (15
weeks) and second semesters (15 weeks). This SD was unique for each student based on their
own interactions, which ensured the students were being compared to themselves and not against
other students.
In order to determine what a significant change in dining habits was, ranges were created.
The first range was created by adding and subtracting the students’ SD from their semester long
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average weekly dining interactions. If the student’s weekly interactions fell outside of the range
for 3 consecutive weeks, it was determined to have been a significant change in habit. A new
variable was created that labeled the student as having a habit change. Students that had a drastic
change in habit were labeled with a 1 and students that did not have a drastic change in habit was
labeled with a 0.
The second range was created by adding and subtracting 1.5 SD from their semester long
average weekly dining interactions. If the student’s weekly interactions fell outside of the range
for 2 consecutive weeks, it was determined to have been a significant change in habit. A new
variable was created that labeled the student as having a habit change. Students that had a drastic
change in habit were labeled with a 1 and students that did not have a drastic change in habit was
labeled with a 0.
Once the drastic change in weekly dining interactions is created, the last two research
questions were investigated through linear regressions and chi-square tests.
Limitations
The researcher has noted several limitations to the study that are outlined below.
•

Since the dining interactions were pulled from student ID swipes, the researcher
could not confirm that the student was the person that used the ID card.

•

The type of meal plan purchased by the student was unknown to the research and
may have influenced what students purchased.

•

This study also only assessed the number of times a student interacted with dining
services and not what the student purchased when
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The student’s housing location may impact their dining habits but was not fully
investigated and controlled for in this study.
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CHAPTER FOUR
FINDINGS
Overview
Students attend and leave college for a variety of reasons. For years, higher education
administrators have been trying to determine why students leave and whether institutions can
prevent the departure. Many students leave after their first full year at an institution and so
schools have a variety of initiatives that attempt to mitigate student difficulties. Good physical
wellness and mental health is imperative for academic success in college students. Poor habits,
like skipping breakfast and not exercising, has proven to lead to academic difficulties.
Additionally, with the advancements of technology in recent years, the use of data to help lower
drop-out rates has increased. Data points like high school GPA, academic engagement, and
others have helped institutions implement initiatives that seem to assist their retention efforts.
Most data points used are accessible in real or near-real time but do not seem to represent a
student’s physical well-being and mental health.
This study assessed whether a student’s weekly dining interactions can be used to predict
academic success and retention. The section below outlines the details of the data analysis. The
study used de-identified archived data from first-year residential students who began in 2016,
2017 and 2018. Several statistical tests were run to answer the outlined research questions.
Research Questions
In order to explore the relationship between dining data in the form of weekly
interactions and retention as well as academic success in first year students, the research
questions below guided the study.
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RQ1: What is the relationship between a student’s weekly average dining interactions
Monday through Friday and their academic success during their first and second semesters at a
large private university?
RQ2: What is the relationship between a student’s weekly average dining interactions
Monday through Friday and their persistence into their second and third semesters at a large
private university?
RQ3: What is the effect of a significant change in dining habits on a student’s academic
success during their first and second semesters at a large private university?
RQ4: What is the effect of a significant change in dining habits on a student’s persistence
into their second and third semesters at a large private university?
Null Hypothesis
N01: A student's weekly average dining interactions Monday through Friday has no
relationship to their academic success during their first and second semester at a large private
university.
N02: A student's weekly average dining interactions Monday through Friday has no
relationship to their persistence into their second and third semester at a large private university.
N03: A significant change in dining habits does not affect a student's academic success
during their first and second semester at a large private university.
N04: A significant change in dining habits does not affect a student's persistence into their
second and third semester at a large private university.
Descriptive Statistics
This study included 3,112 new students attending a large private four-year institution.
There were 1,520 males and 1,592 females. The top three reported ethnicities were White (64%),
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Hispanic (7%), and African American (5.8%). The full participants’ reported ethnicity can be
seen in Table 1.
Table 1
Descriptive Statistics: Ethnicity

Frequency Percent
Valid American_Indian_Alaska_Native
21
.7
Asian
78
2.5
Black_or_African_American
179
5.8
Hispanic_Latino
216
6.9
Native_Hawaiian_Pacific_Islander
4
.1
Nonresident_Alien
93
3.0
Two_or_more_races
100
3.2
Unreported
433
13.9
White
1988
63.9
Total
3112 100.0

Grade Point Averages
Grade point averages (GPA) are calculated at the end of every semester. Table 2 reveals
the amount of students that finished each semester and what the average GPA was. Students that
left during the semester did not have a GPA. At least one student each semester failed, resulting
in a 0.0 GPA, while at least 4 students received all As resulting in a 4.0 GPA. The average GPA
increased as the students progressed from semester to semester and all three averages are
considered in good standing at the institution.
Table 2
Descriptive Statistics: Average GPA per semester
N
Minimum Maximum Mean Std. Deviation
GPA for first semester
3108
.0000
4.0000 2.879228
.8482392
GPA for second semester
2900
.0000
4.0000 2.887401
.8982581
GPA for third semester
2508
.0000
4.0000 2.933485
.8519096
Valid N (listwise)
2494
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Retention
Retention is determined by the continued enrollment of students. Retention can be
reported in several ways, but for this study, semester over semester retention rates were noted
and year over year retention rates were noted. Semester over semester rates are determined by
the number of students who start a semester and also enroll in the following semester. Of the
3,112 students that started their first semester, 2,898 started their second semester, resulting in a
semester over semester retention rate of 93.12%. Of the 2,898 students that started their second
semester, 2,508 started their third semester, resulting in a semester over semester retention rate
of 86.54%.
Year over year retention rates are determined by the number of students who start one
semester and enroll in the third semester. Of the 3,112 that started their first semester, 2,508
started their third semester, resulting in a year over year retention rate of 80.59%.
Dining Interactions
Table 3 displays the average number of dining interactions students had grouped by
whether they stayed at the institution or left the institution. Using data from the first semester,
students that enrolled in their second semester, on average, interacted with dining services over 9
times per week Monday through Friday (M = 9.224). Students that did not enroll in the next
semester interacted with dining services, on average, over less than 8 times per week (Monday
through Friday) (M = 7.875).
Using the data from the second semester, students that enrolled in the third semester, on
average, again interacted with dining services over 9 times a week (M = 9.411). Students that did
not enroll in their third semester, on average, interacted with dining services a little over 8 times
a week (M = 8.245).
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These numbers are insightful as they reveal that students who did not persist and ended
up leaving the institution interacted with dining services less each week than their peers that
stayed.
Table 3
Means of dining interactions
Started second semester
Mean
No
7.875
Yes
9.224
Total
9.130
Started third semester
Mean
No
8.245
Yes
9.411
Total
9.250

N

213
2848
3061
N
390
2426
2816

Std. Deviation
3.378
2.985
3.033
Std. Deviation
3.117
2.953
3.003

Housing Assignments
While a variety of housing options were available to students who lived residentially on
the university campus, the options were categorized by access to a kitchen and no access to a
kitchen. Table 4 reveals the breakdown for the housing assignments of the students during their
first two semesters.
Students without access to a kitchen were in the majority each semester. Only 28% of the
students in the study has access to a kitchen during their first semester, while 24% had a kitchen
their second semester. This is important because students without access to a kitchen had to
purchase food from dining services in order to eat on campus. Note that the missing data points
represent students that moved off campus and no longer had a housing assignment.
Table 4
Descriptive Statistics: Access to kitchen
Housing Assignment for first semester
Frequency
Percent
Valid
Kitchen
878
28.2
No kitchen
2230
71.7
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Total
3108
99.9
Missing System
4
.1
Total
3112
100.0
Housing Assignment for second semester
Frequency
Percent
Valid
Kitchen
773
24.8
No kitchen
2056
66.1
Total
2829
90.9
Missing System
283
9.1
Total
3112
100.0

Results
Data screening
When the data were received by the researcher, it was de-identified and thus specific
students could not be identified. Before being imported into SPSS, the data were checked for
inconsistency, irregularity, and outliers. Upon review, the data were deemed accurate and ready
to be used. Figure 1 is the scatter plot that was used to determine that there were no outliers that
needed to be removed from the weekly dining data.
Figure 1
Data Screening: Weekly dining interactions
1-D Boxplot of Semester 1 Average Weekly Dining Interactions

Semester 1 Average Weekly Dining Interactions
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1-D Boxplot of Semester 2 Average Weekly Dining Interactions
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Results for Null Hypothesis One
A simple linear regression was used to test if a student’s average weekly dining
interactions significantly predicted their GPA for their first and second semesters. A linear
regression was used because the test assesses the relationship between two continuous variables.
GPA and the students’ average weekly dining interactions are continuous, with GPA serving as
the dependent variable and dining data serving as the independent variable. A linear regression
reveals whether the relationship between two variables is statically significant and how much of
the variance of the dependent variable is explained by the independent variable (Cronk, 2018).
For the first semester data, a regression line was plotted to assess the linear relationship
between dining interactions and GPA. Visual confirmation was used to determine that there was
indeed a relationship between the variables. Upon running the linear regression, the prediction
equation was: GPA = .049x + 2.43. A student’s average weekly dining interactions statistically
significantly predicted GPA, F(1, 3055) = 96.002, p <0.001), accounting for 3% of the variance
(R² = .030). See Table 5 for the ANOVA results.
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ANOVA 1
Model
Sum of Squares
df
Mean Square
F
1
Regression
67.532
1
67.532
96.002
Residual
2149.038
3055
.703
Total
2216.571
3056
a. Dependent Variable: GPA for first semester
b. Predictors: (Constant), Semester 1 Average Weekly Dining Interactions

Sig.
<.001b

For the second semester data, a regression line was used again to assess the linear
relationship between dining interactions and GPA for the second semester. Visual confirmation
determined that there was indeed a relationship between the variables. After running the linear
regression, the prediction equation was: GPA = .059x + 2.348. A students average weekly dining
interactions statistically significantly predicted GPA, F(1, 2811) = 115.118, p <0.001),
accounting for 3.9% of the variance (R² = .039). Table 6 displays the ANOVA results.
Table 6
ANOVA 2
Model
Sum of Squares
df
Mean Square
F
1
Regression
87.084
1
87.084
115.188
Residual
2125.173
2811
.756
Total
2212.257
2812
a. Dependent Variable: GPA for Second semester
b. Predictors: (Constant), Semester 2 Average Weekly Dining Interactions

Sig.
<.001b

After conducting each linear regression to test the null hypothesis, the researcher rejected
the null hypothesis since both tests demonstrate that weekly dining interactions can statistically
significantly predict GPA.
Results for Null Hypothesis Two
A binary logistic regression was used to evaluate the relationship between a student’s
average weekly dining interactions during their first semester and their persistence into their
second semester. A logistic regression is different than a linear regression because a linear
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regression has two continuous variables, whereas a logistic regression accommodates a
dichotomous variable and a continuous or categorical variable (Cronk, 2018). A logistic
regression works to predict whether an observation falls into the dichotomous variable (Cronk,
2018). For these tests, the independent variable was the student’s average weekly dining
interactions and the dependent variable was whether the student enrolled in the next semester.
For the first semester data, the logistic regression model was statistically significant, χ²
(1) = 40.143, p < .001. See Table 7 for the Omnibus Tests of Model Coefficients.
Table 7
Omnibus tests of model coefficients 1
Chi-square
df
Step 1 Step
40.143
Block
40.143
Model
40.143

1
1
1

Sig.
<.001
<.001
<.001

The strength between dining interactions and student persistence was determined as weak
by using the Nagelkerke R² (0.033), which means that the model explained 3.3% of the variance
in persistence. Table 8 contains the Model Summary.
Table 8
Model summary 1
Step
-2 Log likelihood Cox & Snell R Square Nagelkerke R Square
1
1506.056a
.013
.033
a. Estimation terminated at iteration number 6 because parameter
estimates changed by less than .001.
The model using weekly dining interactions to predict persistence into the second
semester was analyzed further using the Wald chi-squared test and odds ratios. The Wald chisquared test was statistically significant, χ² (1) = 38.719, p <0.001. The odds ratios were
examined to measure the result of each unit increase of the independent variable. Exp(B) was
1.165, which means the odds of persisting into the next semester increased by a factor of 1.16 for
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every additional dining interaction a student had. A summary of the Wald chi-squared statistics,
odds ratios, and 95% confidence interval can be seen in Table 9.
Table 9
Variables in the equation 1
Step 1a

95% C.I. for EXP(B)
B
S.E. Wald df Sig. Exp(B) Lower
Upper
.153 .025 38.719
1 <.001
1.165
1.110
1.222

Semester 1 Average
Weekly Dining
Interactions
Constant
1.290 .208 38.391
1 <.001
3.634
a. Variable(s) entered on step 1: Semester 1 Average Weekly Dining Interactions.

Another binary logistic regression was used to evaluate the relationship between a
student’s average weekly dining interactions during their second semester and their persistence
into their third semester. The logistic regression model was statistically significant, χ² (1) =
51.552, p < .001. See Table 10 for the Omnibus Tests of Model Coefficients.
Table 10
Omnibus tests of model coefficients 2
Chi-square
df
Step 1 Step
51.552
Block
51.552
Model
51.552

1
1
1

Sig.
<.001
<.001
<.001

The strength between dining interactions and student persistence was determined as weak
again by using the Nagelkerke R² (0.033), which means that the model explained 3.3% of the
variance in persistence. Table 11 contains the Model Summary.
Table 11
Model summary 2
Step
-2 Log likelihood Cox & Snell R Square Nagelkerke R Square
1
2213.755a
.018
.033
a. Estimation terminated at iteration number 5 because parameter estimates
changed by less than .001.
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The model was further analyzed using the Wald chi-squared test and odds ratios. The

Wald chi-squared test was statistically significant, χ² (1) = 49.882, p <0.001. The Exp(B), which
indicates the odds ratios, was 1.142. This means that for every additional dining interaction a
student had, the odds of them persisting into the third semester increased by a factor of 1.142. A
summary of the Wald chi-squared statistics, odds ratios, and 95% confidence interval can be seen
in Table 12.
Table 12
Variables in the equation 2

a

Step 1

B S.E. Wald df Sig. Exp(B)
.133 .019 49.882 1 <.001
1.142

95% C.I. for
EXP(B)
Lower
Upper
1.101
1.185

Semester 2 Average
Weekly Dining
Interactions
Constant
.653 .168 15.082 1 <.001
1.920
a. Variable(s) entered on step 1: Semester 2 Average Weekly Dining Interactions.

After data analysis, the researcher can reject the null hypothesis since a student’s average
weekly dining interactions can predict whether they enroll in the next semester. While
statistically significant, the relationship is weak.
Significant Change in Dining Habits Measurement
For the last two research questions, the students were grouped by whether they had
experienced significant changes in their dining habits. Two levels of measurement were used
based on the timing of major depressive disorder (MDD) symptoms, which must be present for
more than 2 weeks. The first was whether a student changed their habit for at least 3 consecutive
weeks based on a range determined by their standard deviation. The second was whether a
student changed their habit for at least 2 weeks based on a dining habit range created using 1.5 of
their standard deviation.
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For the first semester data using the 1 SD range form of measurement, 571 out of the
3,112 students experienced changes in their dining habits. Using the 1.5 SD range, 249 students
experienced a significant change in their dining habits. See Tables 13 and 14 for the percentage
breakdown.
Table 13
Frequency Table 1

Valid

0
1
Total

Frequency
2541
571
3112

Table 14
Frequency Table 2

Valid

3 weeks in a row of change 1 SD S1
Percent Valid Percent
81.7
81.7
18.3
18.3
100.0
100.0

2 weeks in a row of 1.5 SD change S1
Frequency
2862
249
3111

0
1
Total

Missing System
Total

Cumulative
Percent
81.7
100.0

Percent Valid Percent
92.0
92.0
8.0
8.0
100.0
100.0

1

.0

3112

100.0

Cumulative
Percent
92.0
100.0

For the second semester data, 465 out of the 3,112 students experienced changes in their
dining habits suing the 1 SD range. Using the 1.5 SD range, 530 students from the sample
experienced changes in their dining habits. See Tables 15 and 16 for the percentage breakdown.
Table 15
Frequency Table 3

Valid

0

3 weeks in a row of change 1 SD S2

Frequency
2647

Percent Valid Percent
85.1
85.1

Cumulative
Percent
85.1
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1
Total

Table 16
Frequency Table 4

Valid

465
3112

14.9
100.0

14.9
100.0

100.0

2 weeks in a row of 1.5 SD change S2

0
1
Total

Missing System
Total

Frequency
2581
530
3111

Percent Valid Percent
82.9
83.0
17.0
17.0
100.0
100.0

1

.0

3112

100.0

Cumulative
Percent
83.0
100.0

Both measurements were explored to assess whether they could predict academic success
and retention.
Results for Null Hypothesis Three
A linear regression was used again to test null hypothesis three which evaluates the
relationship between a student’s GPA and their dining habits. A change in dining habits was the
independent variable and the student’s GPA was the dependent variable.
For the linear regression testing the relationship between GPA and a change in dining
habits (3 consecutive weeks of change outside of the 1SD range), the prediction equation was:
GPA = 2.913x + -.183. A change in dining habits statistically significantly predicted GPA, F(1,
3106) = 21.767, p <0.001. However, the habit change accounted for 0% of the variance (R² =
.000). See Table 17 for the ANOVA results.
Table 17
ANOVA 3
Model
1
Regression

Sum of Squares
15.558

df

Mean Square
1
15.558

F
21.767

Sig.
<.001b
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Residual
2219.959
3106
.715
Total
2235.517
3107
a. Dependent Variable: GPA for First semester
b. Predictors: (Constant), 3 weeks in a row of change 1 SD S1

Another linear regression was used to test the relationship between GPA and a change in
dining habits measured by 2 consecutive weeks of change outside of the 1.5 standard deviation
range. The prediction equation was: GPA = 2.900x + -.268. A change in dining habits
statistically significantly predicted GPA, F(1, 3105) = 23.067, p <0.001. Again, the habit change
accounted for 0% of the variance (R² = .000). See Table 18 for the ANOVA results.
Table 18
ANOVA 4
Model
Sum of Squares
df
Mean Square
1
Regression
16.480
1
16.480
Residual
2218.416
3105
.714
Total
2234.897
3106
a. Dependent Variable: GPA for First semester
b. Predictors: (Constant), 2 weeks in a row of 1.5 SD change S1

F
23.067

Sig.
<.001b

Two more linear regressions were conducted using the data from the second semester.
For the regression testing the relationship between GPA and a change in dining habits measured
by 3 consecutive weeks of change outside of the 1 standard deviation range, the prediction
equation was: GPA = 2.928x + -.252. A change in dining habits statistically significantly
predicted GPA, F(1, 2898) = 31.126, p <0.001. Again, the habit change accounted for 0% of the
variance (R² = .000). See Table 19 for the ANOVA results.
Table 19
ANOVA 5
Model
Sum of Squares
df
Mean Square
1
Regression
24.857
1
24.857
Residual
2314.252
2898
.799
Total
2339.109
2899
a. Dependent Variable: GPA for Second semester

F
31.126

Sig.
<.001b
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b. Predictors: (Constant), 3 weeks in a row of change 1 SD S2
The regression testing the relationship between GPA and a change in dining habits
measured by 2 consecutive weeks of change outside of the 1.5 standard deviation range, the
prediction equation was: GPA = 2.910x + -.124. A change in dining habits statistically
significantly predicted GPA, F(1, 2897) = 8.251, p = 0.004. Again, the habit change accounted
for 0% of the variance. See Table 20 for the ANOVA results.
Table 20
ANOVA 6
Model
Sum of Squares
df
Mean Square
1
Regression
6.642
1
6.642
Residual
2332.215
2897
.805
Total
2338.858
2898
a. Dependent Variable: GPA for Second semester
b. Predictors: (Constant), 2 weeks in a row of 1.5 SD change S2

F
8.251

Sig.
.004b

Upon reviewing the results from the linear regressions, the researcher rejected the null
hypothesis since changes in dining habits seem to predict GPA, however, the change in dining
habits do not contribute to the variance.
Results for Null Hypothesis Four
Chi-square tests of independence were used to assess the relationship a change in dining
habits has on whether a student returns for the next semester. The variables used for null
hypothesis four are categorical resulting in a 2 x 2 chi-square analysis. A student either changed
their habit or they did not and they either enrolled in the next semester or they did not. Chisquare tests look at the expected outcome and the observed outcome and whether there is a
difference between the two (Cronk, 2018).
For the first semester data, a chi-square test was run when the habit changes were
measured by 3 consecutive weeks of change using a range based on 1 standard deviation. The
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test measured the expected and observed outcomes of students who did or did not enroll in their
second semester. All expected cell frequencies were greater than five. There was a statistically
significant association between a change in dining habits and persistence into the next semester,
χ²(1) = 11.756, p <0.001. See Table 21 for the chi-square results.
Table 21
Chi-square tests
Value
11.756a
11.137

df

Asymptotic
Significance (2- Exact Sig. (2sided)
sided)
1
<.001
1
<.001

Exact Sig. (1sided)

Pearson Chi-Square
Continuity
Correctionb
Likelihood Ratio
10.683
1
.001
Fisher's Exact Test
<.001
N of Valid Cases
3112
a. 0 cells (0.0%) have expected count less than 5. The minimum expected count is 39.27.
b. Computed only for a 2x2 table

<.001

The observed number of students that did not enroll in the next semester was 214. The
model expected 39.3 of those students to have experienced a change in dining habit. However,
58 students were observed to have changed their dining habit. This is an increase of 19 students
from the constant model to the model that included dining data.
Also, since 58 students experienced a change in their dining habit, that accounts for
27.1% of those that did not return. In other words, 1 in 4 students that did not return experienced
a change in their dining habits. See Table 22 for the crosstabulation results.
Table 22
Crosstabulation 1

N

Count
Expected Count

3 weeks in a row
of change 1 SD
N
Y
156
58
174.7
39.3

Total
214
214.0
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Started
second
semester

Y

Total

% within Started second
semester
% within 3 weeks in a row
of change 1 SD S1
% of Total
Count
Expected Count
% within Started second
semester
% within 3 weeks in a row
of change 1 SD S1
% of Total
Count
Expected Count
% within Started second
semester
% within 3 weeks in a row
of change 1 SD S1
% of Total

72.9% 27.1% 100.0%
6.1% 10.2%

6.9%

5.0% 1.9%
6.9%
2385
513
2898
2366.3 531.7 2898.0
82.3% 17.7% 100.0%
93.9% 89.8%

93.1%

76.6% 16.5% 93.1%
2541
571
3112
2541.0 571.0 3112.0
81.7% 18.3% 100.0%
100.0%

100.0 100.0%
%
81.7% 18.3% 100.0%

Another chi-square test was conducted when the habit changes were measured using 2
consecutive weeks of changes using a range based on 1.5 standard deviation. All expected cell
frequencies were greater than five. There was a statistically significant association between a
change in dining habits and persistence into the next semester, χ²(1) = 13.114, p <0.001. See
Table 23 for the chi-square results.
Table 23
Chi-square tests 2

Pearson Chi-Square
Continuity
Correctionb
Likelihood Ratio
Fisher's Exact Test
N of Valid Cases

Value
13.114a
12.186
10.959
3111

df

1
1
1

Asymptotic
Significance
Exact Sig.
(2-sided)
(2-sided)
<.001
<.001

Exact Sig.
(1-sided)

<.001
<.001

<.001
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a. 0 cells (0.0%) have expected count less than 5. The minimum expected count is 17.13.
b. Computed only for a 2x2 table
The observed number of students that did not enroll in the next semester was 214. The

constant model predicted that 17 students would have changed their dining habits. The observed
number of those that did not enroll in the next semester but did experience a change in their
dining habit was 31. The model including dining data increased the observed by 14 students.
Almost 3 of every 20 students that did not enroll in the next semester experienced a change in
their dining habits. See Table 24 for the crosstabulation results.
Table 24
Crosstabulation 2

Started second
semester

N

Y

Total

Count
Expected Count
% within Started second
semester
% within 2 weeks in a row
of 1.5 SD change S1
% of Total
Count
Expected Count
% within Started second
semester
% within 2 weeks in a row
of 1.5 SD change S1
% of Total
Count
Expected Count
% within Started second
semester
% within 2 weeks in a row
of 1.5 SD change S1
% of Total

2 weeks in a row of 1.5
SD change
N
Y
183
31
196.9
17.1
85.5%
14.5%

Total
214
214.0
100.0%

6.4%

12.4%

6.9%

5.9%
2679
2665.1
92.5%

1.0%
218
231.9
7.5%

6.9%
2897
2897.0
100.0%

93.6%

87.6%

93.1%

86.1%
2862
2862.0
92.0%

7.0%
249
249.0
8.0%

93.1%
3111
3111.0
100.0%

100.0%

100.0%

100.0%

92.0%

8.0%

100.0%
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In analyzing the second semester data for null hypothesis four, more chi-square tests were
conducted on whether students enrolled in their first semester. Students that left the institution or
did not have a meal plan their second semester were removed from these tests. Because of this
2,808 students were included in the following chi-square tests.
The first test measured habit changes using 3 consecutive weeks of changes using a range
based on 1 standard deviation. All expected cell frequencies were greater than five. There was a
statistically significant association between a change in dining habits and persistence into the
next semester, χ² (1) = 27.210, p <0.001. See Table 25 for the chi-square results.
Table 25
Chi-square tests 3

Value
27.210a
26.445

Chi-Square Tests
Asymptotic
Significance
df
(2-sided)
1
<.001
1
<.001

Exact Sig.
(2-sided)

Exact Sig.
(1-sided)

Pearson Chi-Square
Continuity
Correctionb
Likelihood Ratio
24.587
1
<.001
Fisher's Exact Test
<.001
N of Valid Cases
2808
a. 0 cells (0.0%) have expected count less than 5. The minimum expected count is 63.67.
b. Computed only for a 2x2 table

<.001

The observed number of students that did not enroll in the next semester was 387. The
constant model expected 63.7 of the 387 students to experience a change in their dining habits.
However, the observed students who changed their dining habits was 99. The model including
dining data increased the observed students by 37. Also, 1 in every 4 students that did not enroll
in the next course experienced a change in their dining habit. See Table 26 for the
crosstabulation results.
Table 26
Crosstabulation 3
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Started third N Count
semester
Expected Count
% within Started third
semester
% within 3 weeks in a
row of change 1 SD S2
% of Total
Y Count
Expected Count
% within Started third
semester
% within 3 weeks in a
row of change 1 SD S2
% of Total
Total
Count
Expected Count
% within Started third
semester
% within 3 weeks in a
row of change 1 SD S2
% of Total

3 weeks in a row of change
1 SD
N
Y
288
99
323.3
63.7
74.4%
25.6%

Total
387
387.0
100.0%

12.3%

21.4%

13.8%

10.3%
2058
2022.7
85.0%

3.5%
363
398.3
15.0%

13.8%
2421
2421.0
100.0%

87.7%

78.6%

86.2%

73.3%
2346
2346.0
83.5%

12.9%
462
462.0
16.5%

86.2%
2808
2808.0
100.0%

100.0%

100.0%

100.0%

83.5%

16.5%

100.0%

Another chi-square test was run when the habit changes were measured using two
consecutive weeks of changes using a range based on 1.5 standard deviation. All expected cell
frequencies were greater than five. There was a statistically significant association between a
change in dining habits and persistence into the next semester, χ² (1) = 7.914, p = 0.005. See
Table 27 for the chi-square results.
Table 27
Chi-square tests 4

Pearson Chi-Square

Value
7.914a

df
1

Asymptotic
Significance
(2-sided)
.005

Exact Sig.
(2-sided)

Exact Sig.
(1-sided)
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Continuity
7.525
1
.006
Correctionb
Likelihood Ratio
7.506
1
.006
Fisher's Exact Test
.006
N of Valid Cases
2808
a. 0 cells (0.0%) have expected count less than 5. The minimum expected count is 72.91.
b. Computed only for a 2x2 table

.004

The observed number of students that did not enroll in the next semester was 387. The
constant model expected 72.9 of the 387 students to have experienced a change in their dining
habit. However, 93 students who did not enroll in the next semester experienced a change in
dining habits. Including dining data in the model increased the observed by 20 students. See
Table 28 for the crosstabulation results.
Table 28
Crosstabulations 4

Started third
semester

N

Y

Total

Count
Expected Count
% within Started third
semester
% within 2 weeks in a row
of 1.5 SD change S2
% of Total
Count
Expected Count
% within Started third
semester
% within 2 weeks in a row
of 1.5 SD change S2
% of Total
Count
Expected Count
% within Started third
semester

2 weeks in a row of 1.5 SD
change
N
Y
294
93
314.1
72.9
76.0%
24.0%

Total
387
387.0
100.0%

12.9%

17.6%

13.8%

10.5%
1985
1964.9
82.0%

3.3%
436
456.1
18.0%

13.8%
2421
2421.0
100.0%

87.1%

82.4%

86.2%

70.7%
2279
2279.0
81.2%

15.5%
529
529.0
18.8%

86.2%
2808
2808.0
100.0%
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% within 2 weeks in a row
of 1.5 SD change S2
% of Total

100.0%

100.0%

100.0%

81.2%

18.8%

100.0%

Using the chi-square tests, the researcher can reject the null hypothesis since a change in
dining habits statistically significantly predicts whether a student will enroll in the next semester.
These results are the most significant of the study.
Summary
Based on the results of the linear regressions, binary logistic regressions, and the chisquare tests, it is evident that there is a relationship between dining interactions and academic
success and persistence. Key findings are bulleted below, with the most significant finding listed
first.
•

Of the students that left the institution during the study, anywhere from 14.5% to 27% of
them had a significant change in dining habits for at least 2 consecutive weeks.

•

Students that left the institution interacted with dining services less than their peers that
stayed.

•

Weekly dining interactions can predict GPA but do not account for much of the variance
of GPA.

•

For every additional dining interaction a student had each week, they were between 114%
and 116% as likely to enroll in the next semester.

•

Adding dining data to the models that predict persistence in the next semester increased
the accuracy of the model’s predictive power.

THE USE OF DINING DATA TO INCREASE RETENTION

83

CHAPTER FIVE
CONCLUSIONS
Overview
Students leave college after starting for a variety of reasons and since Vincent Tinto
published his first framework in 1975, higher education leaders have been conducting research
on retention all over the world. This research assists institutions as they support students
physically, emotionally, and mentally to lower drop-out rates. Financial hardship, mental health,
and academic difficulty are just a few reasons students leave institutions. (Boyd et al., 2020;
Kang et al., 2018; Sokratous et al., 2013; van Rooij et al., 2018).
As the information technology field widens, so does the use of data in retention efforts.
The literature is clear that certain data points, like high school GPA, high stakes test scores, and
academic engagement, help institutions personalize support for students who may need it (Cui at
el., 2019; De Clerq et al., 2018; Saunders-Scott et al., 2018).
It is also clear that a student’s first year at the institution is important. Students are
leaving college at high rates after completing their first year (De Clercq et al., 2018). Not all
students adjust well to the academic rigor and newfound freedom in college. Students may
experience increased stress levels and even depression, which can impact their daily functions
(Dusselier et al., 2005; Hysenbegasi et al., 2005; Sokratous et al., 2013). Data from the American
College Health Association also indicated that since 2011, college students have had increased
levels of hopelessness, depression, and anxiety (American College Health Association, 2021,
2019, 2015, 2011).
What is lacking in current literature surrounding retention and academic success is the
use of proven predictors that are collected and analyzed in real to near-real time that give insight
in the mental and physical wellness of students during the semester. This causal-correlational
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study sought to solve that problem by assessing whether dining data in the form of weekly
interactions could be used to predict academic success and retention. This chapter will conclude
this study by discussing the results, the implications based on the results, the limitations of the
study as well as what future research on the topic could cover.
Discussion
To assess the relationship between dining data and retention and academic success, deidentified archival data was used. This study included 3,112 students who enrolled at the
institution during the falls of 2016, 2017, and 2018 who met the qualifications for the study. All
3,112 students were new with zero transfer credits who lived on campus and had a meal plan.
The meal plan allowed for students to buy food from the main dining hall as well as other retail
food locations on campus.
The dining data collected and used as the independent variable only included interactions
that occurred on Monday through Friday for the students’ first two semesters. The students’
semester GPAs and course enrollment into their first three semesters were used as the dependent
variables. The tests and the results are detailed below.
Research Question One
Research question one assessed the relationship between the student’s average weekly
dining interactions and their GPA. A linear regression was used since both variables were
continuous. The relationship between dining interactions and GPA was statistically significant (p
<0.001, p <0.001), however, the interactions did not account for much of the variance. This
means that while dining data may predict GPA, about 97% of the students’ GPA can be
attributed to other factors. As seen in the literature, socioeconomic status, academic skills,
motivation, language efficiency, physical and mental well-being, and class attendance are
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examples of confirmed predictors of GPA and academic success (Bauman et al., 2019; Coetzee,
2011; De Clercq et al., 2018; Burger & Naude, 2020; Li et al., 2010).
To assess the relationship between average weekly dining interactions and GPA when
other variables are included, more linear regressions were conducted. The model analyzing the
first semester data that included dining data, high school GPA, and the amount of credit hours
the student earned for the semester, was statistically significant F(3, 2985) = 446.507, p < .0001
accounting for 31% of the variance (R² = .310). See Tables 29 and 30 for the ANOVA values
and the coefficients. The prediction equation for GPA was: GPA= -.466 + (.761 x HS GPA) +
(.040 x earned credit hours) + (.025 x average weekly dining interactions).
Table 29
ANOVA 7
Model
1
Regression
Residual
Total

Sum of Squares
601.438
1340.251

df

Mean Square
3
200.479
2985
.449

1941.689

F
446.507

Sig.
<.001b

2988

a. Dependent Variable: GPA for First semester
b. Predictors: (Constant), Semester 1 Average Weekly Dining Interactions, Earned Credit
Hours for first semester, HS_GPA
Table 30
Coefficients 1
Model
1
(Constant)
HS_GPA
Earned Credit Hours for
first semester
Semester 1 Average
Weekly Dining
Interactions

Unstandardized
Standardized
Coefficients
Coefficients
B
Std. Error
Beta
-.466
.099

t
-4.722

Sig.
<.001

.761
.040

.028
.002

.415 26.779
.281 18.245

<.001
<.001

.025

.004

.095

<.001

6.171
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a. Dependent Variable: GPA for First semester

The model analyzing the second semester data that included dining data, high school
GPA, and the amount of credit hours the student earned for the semester, was statistically
significant F(3, 2724) = 457.484, p < .0001 accounting for 33.5% of the variance (R² = .335).
See Tables 31 and 32 for the ANOVA values and the coefficients. The prediction equation for
GPA was: GPA= -.546 + (.761 x HS GPA) + (.045 x earned credit hours) + (.024 x average
weekly dining interactions).
Table 31
ANOVA 8
Model
1
Regression
Residual
Total

Sum of Squares
594.507
1179.958
1774.464

df

Mean Square
3
198.169
2724
.433

F
457.484

Sig.
<.001b

2727

a. Dependent Variable: LU GPA for Second semester
b. Predictors: (Constant), Semester 2 Average Weekly Dining Interactions, Earned Credit
Hours for second, HS_GPA
Table 32
Coefficients 2
Model
1
(Constant)

Unstandardized
Standardized
Coefficients
Coefficients
B
Std. Error
Beta
-.546
.103

HS_GPA
.761
Earned Credit Hours for
.045
second
Semester 2 Average
.024
Weekly Dining
Interactions
a. Dependent Variable: GPA for Second semester

t
-5.277

Sig.
<.001

.030
.002

.410 25.797
.326 20.590

<.001
<.001

.004

.088

<.001

5.586
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The results of these two additional linear regressions indicate that not only are average
weekly dining interactions a confirmed predictor of academic success, when added to models
that include other variables, it contributes to the statistical significance of the model.
Research Question Two
Binary logistic regressions were conducted to assess the relationship between the
students’ average weekly dining interactions and their persistence into the next semester. Both
tests that assessed first and second semester data resulted in a statistically significant relationship
(p <0.001, p <0.001). The odds ratio was helpful in determining the impact the dining
interactions had on persistence. For every additional interaction during the week, the likelihood
of the student enrolling in the next semester increased by a factor of 1.16 for the first semester
data and 1.14 for the second semester data. This indicates that for every additional interaction,
students were more likely than not to enroll in the next term than to not come back to the
institution.
As seen in Table 3, students that did not persist to the next semester had lower average
weekly dining interactions. Students that did not enroll in the second semester (M = 7.875) had
on average 1.34 less interactions than their peers that came back (M = 9.224). Students that did
not enroll in their third semester (M = 8.245) had on average 1.16 less interactions than their
peers that came back (M = 9.411).
Habit Change Measurements
Research questions three and four used changes in dining habits as the independent
variable with GPA and persistence into the next semester as dependent variables. The changes in
dining habits were determined by the researcher using the students’ average weekly interactions
and standard deviations. A range was created for each student using 1 standard deviation above

88

THE USE OF DINING DATA TO INCREASE RETENTION

and below their weekly average. Another range was created using 1.5 standard deviations above
and below the students’ weekly average. If the students’ weekly dining interactions did not fall
in the ranges determined as their normal dining habits, it was determined to be a habit change.
Three consecutive weeks outside of the 1 standard deviation range resulted in 465 students with
changes in their habits. Two consecutive weeks outside of the 1.5 standard deviation range
resulted in 530 students who experienced changes in their dining habits. These measurements
were used in the tests detailed below.
Research Question Three
Research question three was assessed using a linear regression with changes in dining
habits and GPA. Like research question two, the tests were statistically significant (p <0.001, p
<0.001) indicating an important relationship between habit changes in GPA, however, habit
changes accounted for an even smaller amount of the variance (<1%).
To explore whether changes in dining habits remains a predictor when other variables are
included in the model, more linear regressions were conducted. Using the first semester data,
both models analyzing the changes in dining habits were statistically significant F(3, 3034) =
519.630, p < .0001 accounting for 30.2% of the variance (R² = .302) and F(3, 3033) = 519.567,
p < .0001 accounting for 30.2% of the variance (R² = .302). The prediction equations for GPA
were: GPA= -.255 + (.773 x HS GPA) + (.041 x earned credit hours) - (.107 x changes in habits)
and GPA= -.269 + (.775 x HS GPA) + (.041 x earned credit hours) - (.159 x changes in habits).
See Tables 33 through 36 for the ANOVA results and the coefficients.
Table 33
ANOVA 9
Model
1
Regression
Residual

Sum of Squares
591.630
1367.495

df

Mean Square
3
197.210
3034
.451

F
437.541

Sig.
<.001b
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Total

1959.125

3037

a. Dependent Variable: GPA for First semester
b. Predictors: (Constant), 3 weeks in a row of change 1 SD S1, Earned Credit Hours for
first semester, HS_GPA
Table 34
Coefficients 3

Unstandardized Standardized
Coefficients
Coefficients
B
Std. Error
Beta
-.255
.096

Model
1
(Constant)

HS_GPA
.773
Earned Credit Hours for
.041
first semester
3 weeks in a row of change
-.107
1 SD S1
a. Dependent Variable: GPA for First semester
Table 35
ANOVA 10
Model
1
Regression
Residual
Total

Sum of Squares
591.567
1366.975

Sig.
.008

.028
.002

.423
.283

27.489
18.415

<.001
<.001

.032

-.052

-3.395

<.001

df

Mean Square
3
197.189
3033
.451

1958.542

t
-2.665

F
437.516

Sig.
<.001b

3036

a. Dependent Variable: GPA for First semester
b. Predictors: (Constant), 2 weeks in a row of 1.5 SD change S1, HS_GPA, Earned Credit
Hours for first semester
Table 36
Coefficients 4
Model
1
(Constant)
HS_GPA
Earned Credit Hours for
first semester

Unstandardized Standardized
Coefficients
Coefficients
B
Std. Error
Beta
-.269
.095
.775
.041

.028
.002

.424
.283

t
-2.828

Sig.
.005

27.593
18.399

<.001
<.001
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2 weeks in a row of 1.5 SD
-.159
change S1
a. Dependent Variable: GPA for First semester

.045

-.053

-3.517

<.001

Using the second semester data, both models analyzing the changes in dining habits were
statistically significant F(3, 2797) = 594.493, p < .0001 accounting for 32.9% of the variance (R²
= .329) and F(3, 2796) = 589.045, p < .0001 accounting for 32.6% of the variance (R² = .326).
The prediction equations for GPA were: GPA= -.346 + (.775 x HS GPA) + (.045 x earned credit
hours) - (.130 x changes in habits) and GPA= -.364 + (.777 x HS GPA) + (.045 x earned credit
hours). Note that changes in dining data was not a contributing variable and was not included in
the prediction equation. See Tables 37 through 40 for the ANOVA results and the coefficients.
Table 37
ANOVA 11
Model
1
Regression
Residual
Total

Sum of Squares
594.493
1211.267
1805.761

df

Mean Square
3
198.164
2797
.433

F
457.592

Sig.
<.001b

2800

a. Dependent Variable: GPA for Second semester
b. Predictors: (Constant), 3 weeks in a row of change 1 SD S2, HS_GPA, Earned Credit
Hours for second
Table 38
Coefficients 5
Model
1
(Constant)

Unstandardized Standardized
Coefficients
Coefficients
B
Std. Error
Beta
-.346
.099

HS_GPA
.775
Earned Credit Hours for
.045
second
3 weeks in a row of change
-.130
1 SD S2
a. Dependent Variable: GPA for Second semester

t
-3.498

Sig.
<.001

.029
.002

.420
.326

26.765
20.764

<.001
<.001

.034

-.059

-3.798

<.001
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Table 39
ANOVA 12
Model
1
Regression
Residual

Sum of Squares
589.045
1216.519

Total

1805.564

df

Mean Square
3
196.348
2796
.435

F
451.280

Sig.
<.001b

2799

a. Dependent Variable: GPA for Second semester
b. Predictors: (Constant), 2 weeks in a row of 1.5 SD change S2, HS_GPA, Earned Credit
Hours for second
Table 40
Coefficients 6
Model
1
(Constant)

Unstandardized Standardized
Coefficients
Coefficients
B
Std. Error
Beta
-.364
.099

HS_GPA
.777
Earned Credit Hours for
.045
second
2 weeks in a row of 1.5 SD
-.049
change S2
a. Dependent Variable: GPA for Second semester

t
-3.674

Sig.
<.001

.029
.002

.420
.326

26.752
20.770

<.001
<.001

.032

-.023

-1.506

.132

Research Question Four
The relationship between habit change and persistence into the next semester was
explored using chi-square tests for research question four. The chi-square tests looked at the
expected outcomes and the observed outcomes to see if there was a difference. The results
indicated that a change in dining habit, whether for 3 consecutive weeks outside of the 1 standard
deviation range or 2 consecutive weeks outside of the 1.5 standard deviation range, did
statistically significantly predict persistence (p < 0.001, p < 0.001, p < 0.001, p = 0.005).
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Not only is the relationship between changes in dining habit and persistence statistically
significant, but the models including changes in dining habit greatly increased the accuracy of
the predictive model. The number of students that experienced a habit change and did not persist
to the next semester was higher than the expected outcome for each test. Additionally, almost
28% of students that did not persist had a habit change during their last semester enrolled using
one of the measurements.
Most Significant Findings
While all null hypotheses were rejected, the findings from research questions four were
the most significant findings of this study. When the chi-square tests were conducted, the models
that included significant changes in dining habits were significantly different that the expected
models when the sample was equally distributed. For every additional student found in the
model, the model became more and more accurate. Also, the fact that 27% of the students that
left the institution experienced changes in their dining habits is important to note. That means
that for every four students that left the institution, at least one of them experienced changes in
their dining habits.
Dining Data as a Predictor
The results of this study contribute to literature by confirming that dining data is a
predictor of academic success and retention. This means dining data should be considered when
institutions use data to support retention initiatives.
Research questions one and three explored whether dining data can predict academic
success. The dining data used for research question one were the students’ average weekly
dining interactions. The dining data used for research question three were whether the student
experience changes in their dining habits. Both null hypotheses were rejected since dining data
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predicted some variance of GPA based on the sample. While the dining data did not account for
a large portion of the variance, when other variables were controlled for, dining data still found
unique variance of GPA and made the models more accurate. This is important to note since it
confirms that dining data should be used in addition to other proven predictors when analyzing
GPA.
Research questions two and four explored whether dining data can predict retention and
persistence into the next term. The dining data used for research question two were the students’
average weekly dining interactions while the dining data used for research question four were
whether the students experienced changes in their dining habits. Both null hypotheses were
rejected since the tests confirmed that dining data predicted retention.
Research question two indicated that for every additional interaction a student has with
dining services, students were between 114% and 116% as likely to enroll in the next semester
(Exp(B) = 1.142, Exp(B) = 1.165). This means that for every additional dining interaction, the
student was more likely than not to enroll in the next semester.
Research question four revealed that adding dining data to the predicting model increased
the accuracy of the model. The difference between the model without dining data and the model
with dining data was statistically significant (p < 0.001, p < 0.001, p < 0.001, p = 0.005). For
every additional student found in the observed group of students that did not enroll and
experienced changes in their dining habit than the expected group, the model become more and
more accurate. The model with dining data found between 20 and 37 additional students, which
indicates that including dining data greatly increased the accuracy of the model. These tests also
confirm that dining data can predict retention and should be added to use by institutions in their
data analytics.
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Dining Data as a Proxy for Wellness
Research shows that institutions should prioritize their support of students’ physical
wellness and mental health (Benson-Tilsen & Cheskis-Gold, 2017). The habits students establish
in college likely affect their behavior after college (El Ansari et al., 2015; Upcraft & Gardner,
1989). Based on data from the American College Health Association, college students’ mental
health has been declining over the last 10 years (American College Health Association, 2021,
2019, 2015, 2011). Results from surveys revealed that over the last ten years, students have felt
increasingly lonely, hopeless, depression, and anxiety (American College Health Association,
2021, 2019, 2015, 2011). There is no doubt that these feelings impact students’ daily lives and
academic success.
The challenges faced while in college can contribute to stress, anxiety, and depression
(Dusselier et al., 2005). When students experience stress, anxiety, and/or depression, they will
likely experience sleep disturbances, headaches, and changes in appetite. These symptoms can
harm students’ academic performance and eating habits (Dusselier et al., 2005; Saunders-Scott et
al., 2018; Sogari et al., 2018).
Currently, institutions can only gather data on students’ physical and mental wellness
through surveys students fill out. This is problematic because it is up to the student to disclose
pertinent information. More research must be done to solidify this thought, but since stress,
anxiety, and other difficult life experiences lead to a change in eating habits or skipping of meals,
dining data could be used to measure physical and emotional wellness. This study used dining
data that can be collected and analyzed in real or near-real time that may serve as a theoretical
proxy for physical and mental wellness.
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Connection to the First-year Experience
It is well known that the transition from high school to college can be difficult. Out of the
students that leave institutions, many of them leave after their first year (Purdie & Rosser, 2011).
Some students find that managing their time is difficult. Others find that the academic rigor of
college is more than they expected. Students may also have a difficult time managing their
newfound freedom and social life. Other students may neglect their physical and emotional
wellbeing. All these factors and more can cause stress and depression. Stress and depression can
in turn cause a change in dining habits, whether it is binge eating/drinking or a loss of appetite
(Ivezaj et al., 2010; Finch & Tomiyama, 2015). Previous studies show that students who
experience depression struggle academically. (Hysenbegasi et al., 2005; Sokratous et al., 2013).
The results of this study confirmed a clear connection between dining interactions and
academic success and retention in first-year students. The more interactions a student has with
dining services on a weekly basis increases the likelihood of them succeeding academically and
enrolling in the next semester. Similarly, students that do not experience changes in their dining
habits tend to have a higher GPA and are more likely to enroll in the next semester. These results
were expected given the existing research. This study contributes to the existing literature about
retention and academic success in higher education as well as the literature about physical
wellness and mental health in first-year students.
For this reason, institutions should investigate how they can add dining data to existing
data collection and analysis. Integrating dining data will help institutions find students that may
need assistance.
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Implications
Integrating Dining Data into Data Analysis
The results from all four research questions should not be ignored. Questions one and
three confirm a statistically significant relationship between dining data and academic
success/GPA in first-year students. Dining data found unique variance in GPA when added to
models with other predictors. Questions two and four confirm a statistically significant
relationship between dining data and retention. Question four confirmed that almost 28% of the
students that left the institution experienced changes in their dining habits using one of the
measurements. Adding dining data to the models increased the predictive ability and accuracy of
the models.
In light of these results, dining data should be added to current predictive analytics if
institutions wish to identify struggling students. Based on the results of research question four,
integrating changes in dining habits in data collect and analysis geared towards predicting
student persistence should be prioritized since it was the most significant finding.
Education data mining (EDM) is when data is analyzed through established and
automatic algorithms (Baker & Inventado, 2014). Predictive analytics and regressions are
commonly used forms of EDM (Baker & Inventado, 2014). While Learning Analytics (LA) are
used by students and faculty to evaluate learning in real time, Academic Analytics (AA) are used
by administrators on a larger and mostly school-wide scale (Baker & Inventado, 2014; Nguyen et
al., 2020). Predictive analytics use trends from past data to assess current data in an effort to
predict an outcome (Daniel, 2015). The implications for this study involve EDM, AA and
predictive analytics.
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Currently, AA includes data points like high school GPA, class attendance, FAFSA
submission date, missing assignments, test scores, and more (Cui at el., 2019; Herodotou, et al.,
2019). These data points are commonly used because they are easily accessible and can
automatically feed into certain analytics and dashboards. Some of the data is available
throughout the semester, while others are only available after final grades are posted. All these
data points have been proven to predict academic success and persistence, but most of the data
points are assessing academic data. There is a gap in research that uses real or near-real time data
that is accessible throughout the semester that may inform as to how students’ physical and
emotional wellness are.
However, now that a relationship between dining data and academic success and
persistence has been established, dining data collected in real or near-real time can be added to
predictive analytics that would, in real time, identify students that have low dining interactions or
changed their habits. One study on the use of dining data to establish social connections found
that students’ dining habits were solidified within the first eight or nine days of the semester
(Patel, 2019). This indicates that within 2 or 3 weeks into the semester, predictive analytics could
be used to identify students that may have low dining interactions or have changed their dining
habits. After identifying the students, nudges could be used to connect with them.
Using Dining Data for Nudges
Nudges are fairly new in higher education and are often texts, emails, or personalized
interactions that are in response to predictive analytics (Blumenstein, 2018). Nudges usually call
students to some sort of action, like submit a missing assignment or attend a tutoring session
(Blumenstein, 2018). If nudges are implemented based off predictive analytics using dining data,
a variety of call to actions could be put in place.
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First, the student could receive an automatic email from their academic advisor asking
how their semester is going. The email could also include a one-question survey the student fills
out indicating how they feel. It could also produce an email from the student’s dean encouraging
them to visit academic support services or student counseling services if they ever needed
something. The student does not have to know why they are being emailed, but these types of
nudges give the student an opportunity to connect with an institutional service that can assist
them.
Second, a series of texts could be sent over several weeks that offer physical and mental
wellness tips, such as the importance of eating breakfast or how a walk outside can help clear
their mind. These informational nudges, while they do not call students to a specific measurable
action, can still remind students that the institution cares for them while supplying them with
advice that would likely help them.
Also, based on how the nudges are sent, data can be collected and analyzed from the
nudges. For example, if a nudge is sent to the student with an email from their advisor with a
survey in it, data can be collected from the survey. It would be good to know if the student
received the email and then completed the survey. They completed their call to action, which can
in turn lead to more data be collected and analyzed that will ultimately help the student. If the
email went out and the student did not respond, that may lead to another type of nudge, like a
text from their advisor or a phone call.
Personalizing Dining Data for Use
While this study used dining data in two forms, which have now been confirmed as
predictors of academic success and retention, institutions should do their own research on how
their data can best be used. This research should include what the institution can collect, when
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the data is updated, where and how it is stored, and whether it can predict retention and academic
success at that institution. If an institution has access to and can collect daily habits, those could
be used instead of the weekly habits used in this study. If the institution collects the type of food
purchased, then the dining data could be coded into different food categories and assessed. If the
institution has access to and can collect how long a student stays in the cafeteria, the dining data
could include the length of time spent with access to food.
It is imperative that institutions continually analyze what data they use, how the data best
describes their students, and what they will do with the data once it is collected.
Limitations
Several limitations have been identified by the researcher. First, while dining data can be
collected automatically, the data may not always be that of the assumed student. At the research
institution, dining data is pulled from student swipes. A student’s school ID card is used to
purchase food; however, it cannot always be verified that it is the student using the ID. A student
could very well give their ID card to a friend to use who may live off campus or who lost their
own ID. Unless an institution checks the students’ ID every time they interact with dining
services, it is possible that the data is not reflective of the students’ actual interactions and habits.
Another limitation to this study is that it did not account for the type of meal plan
students purchased. During the semesters evaluated, there were two different types of meal plans.
While both meal plans offered the same number of meals, one meal plan included access to the
dining hall and limited access to retail locations on campus. The other meal plan was more
expensive and gave students access to the dining hall and food at all the retail locations. For
example, a student with the basic meal plan would be able to get a coffee at the on-campus
coffee shop, however, the student with the more expensive plan could get coffee and a muffin at
the coffee shop.
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This study also only assessed the number of times a student interacted with dining
services and not what the student purchased when, which is another limitation. Research shows
that healthy eating is imperative for brain functions that support learning and academic success
(Brandley et al., 2020; Moosman, 2017). Research also reveals the importance of eating
breakfast (Kang et al., 2018). Since the study did not evaluate what the student ate and when,
conclusions cannot be drawn about the physical benefits of each interaction. One student could
have consumed cheese pizza at all interactions while another had well balanced meals and this
study did not take that into consideration.
Lastly, this study did not evaluate in depth how a student’s housing location may impact
their dining habits. For example, some housing on campus has a kitchen where students can
make their own food or store purchased food in a standard-size refrigerator. Also, the research
campus is also fairly large with some housing located very close to the dining hall and very far
from the dining hall. For these reasons, not controlling for the type of housing assignment and
the distance the students are from the main eating areas is a limitation.
Recommendations for Further Study
Further research on how dining data can help support academic success and retention
should be considered. While this study established a new connection between dining data and
academic success and retention, it should be duplicated to solidify the generalizability of the
connection at other institutions. Replications of this study should be done at a variety of
institutions, like large state schools and small private schools.
Another suggestion is to control for or break down dining interactions and habits based
on housing assignments. Campuses across the country offer a variety of housing options for
students and so this aspect of campus life and its impact on dining habits should be investigated.

THE USE OF DINING DATA TO INCREASE RETENTION

101

Additionally, when investigating changes in dining habits, more research should be
conducted that evaluates when students change their dining habits. This study included any two
or three consecutive week block of a dining habit change but evaluating whether changes happen
at certain points of the semester could increase our understanding of what may cause the change
in dining habits.
Also, this study only included dining interactions that occurred between Monday and
Friday. Further research should be conducted that includes dining interactions that occur on the
weekends.
Lastly, after implementing predictive analytics to identify students with low dining
interactions or a change in dining habits, qualitative research should be conducted to help
understand the student’s lived experiences.

THE USE OF DINING DATA TO INCREASE RETENTION

102

References
Adams, T., Bezner, J., Garner, L., & Woodruff, S. (1998). Construct validation of the perceived
wellness survey. American Journal of Health Studies, 14(4), 212.
Akbari, V., Asayesh, H., Sharififard, F., Qorbani, M., Elahi, A., & Heidarpour, A. (2020).
Breakfast consumption as a test anxiety predictor among paramedical students. Journal of
Nursing and Midwifery Sciences, 7(1), 47-51.
https://doi.org/10.4103/JNMS.JNMS_37_19
Akos, P., & Kretchmar, J. (2017). Investigating grit at a non-cognitive predictor of college
success. Review of Higher Education, 40(2), 163-186.
https://doi.org/10.1353/rhe.2017.0000
Al-Sheeb, B., Hamouda, A. M., & Abdella, G. M. (2018). Investigating determinants of student
satisfaction in the first year of college in a public university in the state of Qatar.
Education Research International, 2018, 1-14. https://doi.org/10.1155/2018/7194106
American College Health Association. (2021). National college health assessment III:
undergraduate student reference group executive summary spring 2021, American
College Health Association.
American College Health Association. (2021). National college health assessment III:
undergraduate student reference group data report spring 2021, American College Health
Association.
American College Health Association. (2015). National college health assessment III:
undergraduate student reference group data report spring 2015, American College Health
Association.

THE USE OF DINING DATA TO INCREASE RETENTION

103

American College Health Association. (2019). National college health assessment III:
undergraduate student reference group data report spring 2019, American College Health
Association.
Anderson, A. S., & Good, D. J. (2017). Increased body weight affects academic performance in
university students. Preventive Medicine Reports, 5, 220-223.
https://doi.org/10.1016/j.pmedr.2016.12.020
Astin, A. W. (1984). Student involvement: A developmental theory for higher education. Journal
of College Student Personnel, 25(4), 297-308.
Astin, A. W. (1993). What matters in college?: Four critical years revisited (Vol. 1). JosseyBass.
Astin, A. W. (1999). Student involvement: A developmental theory for higher education. Journal
of College Student Development, 40(5), 518–529.
Baker, R. S., & Inventado, P. S. (2014). Educational data mining and learning analytics. (pp. 6175). Springer New York. https://doi.org/10.1007/978-1-4614-3305-7_4
Badat, S. (2016). Deciphering the meanings, and explaining the South African higher education
student protests of 2015–16. Pax Academica, 1(1), 71-106.
Bahi, S., Higgins, D., & Staley, P. (2015). A time hazard analysis of student persistence: A US
university undergraduate mathematics major experience. International Journal of Science
and Mathematics Education, 13(5), 1139-1160. https://doi.org/10.1007/s10763-0149538-9
Bárbara, R., & Ferreira-Pêgo, C. (2020). Changes in eating habits among displaced and nondisplaced university students. International Journal of Environmental Research and
Public Health, 17(15), 5369. https://doi.org/10.3390/ijerph17155369

THE USE OF DINING DATA TO INCREASE RETENTION

104

Bauman, S. S. M., Acker‐Hocevar, M., Talbot, D. L., Visaya, A., Valencia, M., & Ambriz, J.
(2019). Exploring and promoting the college attendance and success of racial/ethnic
minority students. Journal of Multicultural Counseling and Development, 47(1), 37-48.
https://doi.org/10.1002/jmcd.12119
Bazelais, P., Lemay, D. J., & Doleck, T. (2016). How does grit impact college students'
academic achievement in science?. European Journal of Science and Mathematics
Education, 4(1), 33-43.
Bellar, D., Judge, L. W., Petersen, J., Bellar, A., & Bryan, C. L. (2014). Exercise and academic
performance among nursing and kinesiology students at US colleges. Journal of
Education and Health Promotion, 3. https://doi.org/10.4103/2277-9531.127560
Benson-Tilsen, G., & Cheskis-Gold, R. (2017). Mind and body: Wellness center trends in U.S.
higher education. Planning for Higher Education, 45(4), 137-156.
Biden, C. R., Matthews, J. I., Laframboise, N. A., Zok, A., Dworatzek, P. D., & Seabrook, J. A.
(2018). Point-of-purchase labels and reward cards improve sales of healthy foods in
university dining halls. Canadian Journal of Dietetic Practice and Research, 79(3), 9298. https://doi.org/10.3148/cjdpr-2018-009
Black, R. C. (2018). Critical assessment and strategies for increased student retention. Hershey,
PA, USA: Information Science Reference (an imprint of IGI Global).
Blanchard, J. L. (2018). Controversies on campus: Debating the issues confronting American
universities in the 21st century. ABC-CLIO.
Blumenstein, M., Liu, D. Y., Richards, D., Leichtweis, S., & Stephens, J. M. (2018). Datainformed nudges for student engagement and success. Learning analytics in the
classroom: Translating learning analytics research for teachers: Routledge.

THE USE OF DINING DATA TO INCREASE RETENTION

105

Brandley, E. T., & Holton, K. F. (2020). Breakfast positively impacts cognitive function in
college students with and without ADHD. American Journal of Health Promotion, 34(6),
668-671. https://doi.org/10.1177/0890117120903235
Broos, T., Pinxten, M., Delporte, M., Verbert, K., & De Laet, T. (2020). Learning dashboards at
scale: Early warning and overall first year experience. Assessment and Evaluation in
Higher Education, 45(6), 855-874. https://doi.org/10.1080/02602938.2019.1689546
Byrd, D. R., & McKinney, K. J. (2012). Individual, interpersonal, and institutional level factors
associated with the mental health of college students. Journal of American College
Health, 60(3), 185-193. https://doi.org/10.1080/07448481.2011.584334
Bowman, N. A., & Holmes, J. M. (2018). Getting off to a good start? First-year undergraduate
research experiences and student outcomes. Higher Education, 76(1), 17-33.
https://doi.org/10.1007/s10734-017-0191-4
Boyd, N. M., Liu, X., & Horissian, K. (2020). Impact of community experiences on student
retention perceptions and satisfaction in higher education. Journal of College Student
Retention: Research, Theory & Practice, 152102512091643.
https://doi.org/10.1177/1521025120916433
Burger, A., & Naude, L. (2020). In their own words - students' perceptions and experiences of
academic success in higher education. Educational Studies, 46(5), 624-639.
https://doi.org/10.1080/03055698.2019.1626699
Castleman, B. L., & Meyer, K. E. (2020). Can text message nudges improve academic outcomes
in college? Evidence from a West Virginia initiative. The Review of Higher Education,
43(4), 1125-1165. https://doi.org/10.1353/rhe.2020.0015

THE USE OF DINING DATA TO INCREASE RETENTION

106

Castleman, B. L., & Page, L. C. (2016). Freshman year financial aid nudges: An experiment to
increase FAFSA renewal and college persistence. Journal of Human Resources, 51(2),
389-415. https://doi.org/10.3368/jhr.51.2.0614-6458R
Centers for Disease Control and Prevention. (2021). About mental health. Centers for Disease
Control and Prevention. Retrieved December 21, 2021, from
https://www.cdc.gov/mentalhealth/learn/index.htm
Centers for Disease Control and Prevention. (2018, October 31). Well-being concepts.
https://www.cdc.gov/hrqol/wellbeing.htm.
Cui, Y., Chen, F., Shiri, A., & Fan, Y. (2019). Predictive analytic models of student success in
higher education: A review of methodology. Information and Learning Science, 120(3/4),
208-227. https://doi.org/10.1108/ILS-10-2018-0104
Coetzee, L. R. (2011). The relationship between students' academic self-concept motivation and
academic achievement at the university of the Free State (Doctoral dissertation).
Cordero, E. D. (2020). Sexual assault and emotional eating among latino college students.
Psychology of Men & Masculinity, 21(2), 327-332. https://doi.org/10.1037/men0000244
Cronk, B. C. (2018). How to use spss: A step-by-step guide to analysis and interpretation.
Routledge.
Culver, K. C., & Bowman, N. A. (2020). Is what glitters really gold? A quasi-experimental study
of first-year seminars and college student success. Research in Higher Education, 61(2),
167-196. https://doi.org/10.1007/s11162-019-09558-8
Danesi, G. (2012). Commensality in French and German young adults: an ethnographic study.
Hospitality & Society, 1(2), 153-172.

THE USE OF DINING DATA TO INCREASE RETENTION

107

Daniel, B. (2015). Big data and analytics in higher education: Opportunities and challenges.
British Journal of Educational Technology, 46(5), 904-920.
https://doi.org/10.1111/bjet.12230
Daniel, B. K., & Butson, R. (2013). Technology enhanced analytics (TEA) in higher education.
International Association for the Development of the Information Society, 89-96.
Deckro, G. R., Ballinger, K. M., Hoyt, M., Wilcher, M., Dusek, J., Myers, P., Greenberg, B.,
Rosenthal, D. S., & Benson, H. (2002). The evaluation of a Mind/Body intervention to
reduce psychological distress and perceived stress in college students. Journal of
American College Health, 50(6), 281-287. https://doi.org/10.1080/07448480209603446
De Clercq, M., Roland, N., Brunelle, M., Galand, B., & Frenay, M. (2018). The delicate balance
to adjustment: A qualitative approach of student's transition to the first year at university.
Psychologica Belgica, 58(1), 67-90. http://doi.org/10.5334/pb.409
Duckworth, A. L., Peterson, C., Matthews, M. D., & Kelly, D. R. (2007). Grit: perseverance and
passion for long-term goals. Journal of Personality and Social Psychology, 92(6), 1087–
1101. https://doi.org/10.1037/0022-3514.92.6.1087
Dusselier, L., Dunn, B., Wang, Y., Shelley II, M. C., & Whalen, D. F. (2005). Personal, health,
academic, and environmental predictors of stress for residence hall students. Journal of
American College Health, 54(1), 15-24. https://doi.org/10.3200/JACH.54.1.15-24
Ebert, D. D., Buntrock, C., Mortier, P., Auerbach, R., Weisel, K. K., Kessler, R. C., Cuijpers, P.,
Green, J. G., Kiekens, G., Nock, M. K., Demyttenaere, K., & Bruffaerts, R. (2019).
Prediction of major depressive disorder onset in college students. Depression and
Anxiety, 36(4), 294-304. https://doi.org/10.1002/da.22867

THE USE OF DINING DATA TO INCREASE RETENTION

108

El Ansari, W., Suominen, S., & Samara, A. (2015). Eating habits and dietary intake: Is adherence
to dietary guidelines associated with importance of healthy eating among undergraduate
university students in Finland? Central European Journal of Public Health, 23(4), 306313. https://doi.org/10.21101/cejph.a4195
Ferreira-Pêgo, C., Rodrigues, J., Costa, A., & Sousa, B. (2020). Eating behavior: The influence
of age, nutrition knowledge, and mediterranean diet. Nutrition and Health (Berkhamsted),
26(4), 303-309. https://doi.org/10.1177/0260106020945076
Finch, L. E., & Tomiyama, A. J. (2015). Comfort eating, psychological stress, and depressive
symptoms in young adult women. Appetite, 95, 239-244.
https://doi.org/10.1016/j.appet.2015.07.017
Goldstein, C. M., Xie, S. S., Hawkins, M. A. W., & Hughes, J. W. (2015). Reducing risk for
cardiovascular disease: Negative health behaviors in college students. Emerging
Adulthood, 3(1), 24-36. https://doi.org/10.1177/2167696814536894
Han, S., & Lee, S. (2017). College student binge eating: Attachment, psychological needs
satisfaction, and emotion regulation. Journal of College Student Development, 58(7),
1074-1086. https://doi.org/10.1353/csd.2017.0084
Herodotou, C., Rienties, B., Boroowa, A., Zdrahal, Z., & Hlosta, M. (2019). A large-scale
implementation of predictive learning analytics in higher education: the teachers’ role
and perspective. Educational Technology Research and Development, 67(5), 1273-1306.
https://doi.org/10.1007/s11423-019-09685-0
Ho, H. W. L., & Madden-Hallett, H. (2020). Diners' perceptions and attitudes of a crowded
college dining environment: A qualitative study. Journal of Quality Assurance in
Hospitality & Tourism, 21(2), 168-189. https://doi.org/10.1080/1528008X.2019.1631726

THE USE OF DINING DATA TO INCREASE RETENTION

109

Hsu, W. C., & Chiang, C. H. (2020). Effect of BMI and perceived importance of health on the
health behavior of college students: Cross-sectional study. Journal of Medical Internet
Research, 22(6), e17640. https://doi.org/10.2196/17640
Hysenbegasi, A., Hass, S. L., & Rowland, C. R. (2005). The impact of depression on the
academic productivity of university students. Journal of Mental Health Policy and
Economics, 8(3), 145.
Ivezaj, V., Saules, K. K., Hoodin, F., Alschuler, K., Angelella, N. E., Collings, A. S., ... &
Wiedemann, A. A. (2010). The relationship between binge eating and weight status on
depression, anxiety, and body image among a diverse college sample: A focus on
bi/multiracial women. Eating Behaviors, 11(1), 18-24.
https://doi.org/10.1016/j.eatbeh.2009.08.003
Kang, H. W., Lee, S., & Walker, J., (2018). Assessing breakfast eating behaviors of historically
black college and university (HBCU) students. Journal of Family and Consumer
Sciences, 110(2), 43-48. https://doi.org/10.14307/JFCS110.2.43
Kessler, R. C., Amminger, G. P., Aguilar-Gaxiola, S., Alonso, J., Lee, S., & Üstün, T. B. (2007).
Age of onset of mental disorders: A review of recent literature. Current Opinion in
Psychiatry, 20(4), 359-364. https://doi.org/10.1097/YCO.0b013e32816ebc8c
Kim, Y. (2018). Understanding depression: Volume 2, clinical manifestations, diagnosis and
treatment. Springer.
Larsen, A., Horvath, D., & Bridge, C. (2019). 'Get ready': Improving the transition experience of
a diverse first year cohort through building student agency. Student Success, 11(2), 14-27.
https://doi.org/10.5204/ssj.v11i3.1144

THE USE OF DINING DATA TO INCREASE RETENTION

110

Li, G., Chen, W., & Duanmu, J. (2010). Determinants of international students’ academic
performance: A comparison between Chinese and other international students. Journal of
Studies in International Education, 14(4), 389-405.
https://doi.org/10.1177/1028315309331490
Lipka, S. (2019). The truth about student success: Myths, realities, and 30 practices that are
working. Washington, D.C: The Chronicle of Higher Education.
Liversage, L., Naudé, L., & Botha, A. (2018). Vectors of identity development during the first
year: Black first-generation students’ reflections. Teaching in Higher Education, 23(1),
63-83. https://doi.org/10.1080/13562517.2017.1359159
Maroto, M. E., Snelling, A., & Linck, H. (2015). Food insecurity among community college
students: Prevalence and association with grade point average. Community College
Journal of Research and Practice, 39(6), 515-526.
https://doi.org/10.1080/10668926.2013.850758
Marsh, H. W., & O'Neill, R. (1984). Self-description questionnaire iii: The construct validity of
multidimensional self-concept ratings by late adolescents. Journal of Educational
Measurement, 21(2), 153-174. https://doi.org/10.1111/j.1745-3984.1984.tb00227.x
Martin, D. D., Wright, A. C., & Krieg, J. M. (2020). Social networks and college performance:
Evidence from dining data. Economics of Education Review, 79, 102063.
https://doi.org/10.1016/j.econedurev.2020.102063
Matthews, K.E., Dwyer, A., Hine, L., Turner, J. (2018). Conceptions of students as partners.
High Educ, 76, 957–971. https://doi.org/10.1007/s10734-018-0257-y
Matthews, J. I., Zok, A. V., Quenneville, E. P., & Dworatzek, P. D. (2014). Development and
implementation of FRESH—a post-secondary nutrition education program incorporating

THE USE OF DINING DATA TO INCREASE RETENTION

111

population strategies, experiential learning and intersectoral partnerships. Canadian
Journal of Public Health, 105(4), e306-e311. https://doi.org/10.17269/cjph.105.4481
McCormick, A. C., Kinzie, J., & Gonyea, R. M. (2013). Student engagement: Bridging research
and practice to improve the quality of undergraduate education. Higher education:
Handbook of Theory and Research, 47-92.
McMillan, D. W., & Chavis, D. M. (1986). Sense of community: A definition and theory.
Journal of Community Psychology, 14(1), 6-23.
Meehan, C., & Howells, K. (2018). ‘What really matters to freshers?’: Evaluation of first year
student experience of transition into university. Journal of Further and Higher
Education, 42(7), 893-907. https://doi.org/10.1080/0309877X.2017.1323194
Mkonto, N. (2018). Monitoring student (dis)engagement: Retention officers’ experiences at the
cape peninsula University of Technology. Journal of Student Affairs in Africa, 6(1)
Moosman, D. (2017). Goal setting reduces the impact of stress on eating habits in college
students. Journal of Nutrition Education and Behavior, 49(7), S81-S81.
https://doi.org/10.1016/j.jneb.2017.05.233
Motz, B. A., Mallon, M. G., & Quick, J. D. (2021). Automated educative nudges to reduce
missed assignments in college. IEEE Transactions on Learning Technologies, 14(2), 189200. https://doi.org/10.1109/TLT.2021.3064613
National Wellness Institute. (2021). The six dimensions of wellness. Six Dimensions of
Wellness. https://nationalwellness.org/resources/six-dimensions-of-wellness/.
Nguyen, A., Gardner, L., & Sheridan, D. (2020). Data analytics in higher education: an
integrated view. Journal of Information Systems Education, 31(1), 61-71.

THE USE OF DINING DATA TO INCREASE RETENTION

112

Ogungbayi, G. B., Solana, O. I., Olugbemi, M. T., Szogbesan, Y. O., & Aderinto, A. (2020).
Assessment of consumption pattern of snacks among students of Olabisi Onabanjo
university, Ogun state, Nigeria. Indian Journal of Health & Wellbeing, 11(4-6), 194-199.
Patel, V. (2019). Are students socially connected? Check their dining-hall-swipe data. The
Chronicle of Higher Education, 65, A35
Palmer, R. T., Maramba, D. C., & Dancy, T. E.,II. (2011). A qualitative investigation of factors
promoting the retention and persistence of students of color in STEM. The Journal of
Negro Education, 80(4), 491-504.
Phillips, K. E., Kelly-Weeder, S., & Farrell, K. (2016). Binge eating behavior in college students:
What is a binge? Applied Nursing Research, 30, 7-11.
https://doi.org/10.1016/j.apnr.2015.10.011
Picciano, A. G. (2012). The evolution of big data and learning analytics in American higher
education. Journal of Asynchronous Learning Networks, 16(3), 9-20.
Picton, C., Kahu, E. R., & Nelson, K. (2018). ‘Hardworking, determined and happy’: First-year
students’ understanding and experience of success. Higher Education Research and
Development, 37(6), 1260-1273. https://doi.org/10.1080/07294360.2018.1478803
Purdie, J. R., & Rosser, V. J. (2011). Examining the academic performance and retention of firstyear students in living-learning communities and first-year experience courses. College
Student Affairs Journal, 29(2), 95-112,179
Rajni, J., & Malaya, D. B. (2015). Predictive analytics in a higher education context. IT
Professional, 17(4), 24-33. https://doi.org/10.1109/MITP.2015.68
Rosenthal, S. R., Clark, M. A., Marshall, B. D. L., Buka, S. L., Carey, K. B., Shepardson, R. L.,
& Carey, M. P. (2018). Alcohol consequences, not quantity, predict major depression

THE USE OF DINING DATA TO INCREASE RETENTION

113

onset among first-year female college students. Addictive Behaviors, 85, 70-76.
https://doi.org/10.1016/j.addbeh.2018.05.021
Salkind, N. J. (2010). Encyclopedia of research design (Vols. 1-0). Thousand Oaks, CA: SAGE
Publications, Inc. doi:10.4135/9781412961288
Saunders-Scott, D., Braley, M. B., & Stennes-Spidahl, N. (2018). Traditional and psychological
factors associated with academic success: Investigating best predictors of college
retention. Motivation and Emotion, 42(4), 459-465. https://doi.org/10.1007/s11031-0179660-4
Schuh, J. H., Jones, S. R., & Torres, V. (2017;2016;). Student services: A handbook for the
profession (Sixth ed.). Jossey-Bass.
Sobal, J., & Nelson, M. K. (2003). Commensal eating patterns: a community study. Appetite,
41(2), 181-190. https://doi.org/10.1016/S0195-6663(03)00078-3
Sogari, G., Velez-Argumedo, C., Gómez, M. I., & Mora, C. (2018). College students and eating
habits: A study using an ecological model for healthy behavior. Nutrients, 10(12), 1823.
https://doi.org/10.3390/nu10121823
Sokratous, S., Merkouris, A., Middleton, N., & Karanikola, M. (2013). The association between
stressful life events and depressive symptoms among Cypriot university students: A
cross-sectional descriptive correlational study. BMC Public Health, 13(1), 1121.
https://doi.org/10.1186/1471-2458-13-1121
Sparkman, L. A., Maulding, W. S., & Roberts, J. G. (2012). Non-cognitive predictors of student
success in college. College Student Journal, 46(3), 642–652
Spitzer, R. L., Kroenke, K., Williams, J. B. W., & and the Patient Health Questionnaire Primary
Care Study Group. (1999). Validation and utility of a self-report version of PRIME-MD:

THE USE OF DINING DATA TO INCREASE RETENTION

114

The PHQ primary care study. JAMA : The Journal of the American Medical Association,
282(18), 1737-1744. https://doi.org/10.1001/jama.282.18.1737
Sulkowski, M. L., Dempsey, J., & Dempsey, A. G. (2011). Effects of stress and coping on binge
eating in female college students. Eating Behaviors: An International Journal, 12(3),
188-191. https://doi.org/10.1016/j.eatbeh.2011.04.006
Taliaferro, L. A, Rienzo, B. A., Pigg, R.M , Miller, M. D., & Dodd, V. (2009). Associations
between physical activity and reduced rates of hopelessness, depression, and suicidal
behavior among college students. Journal of American College Health, 57(4), 427-36.
http://dx.doi.org/10.3200/JACH.57.4.427-436
Thakral, C., Vasquez, P. L., Bottoms, B. L., Matthews, A. K., Hudson, K. M., & Whitley, S. K.
(2016). Understanding difference through dialogue: A first-year experience for college
students. Journal of Diversity in Higher Education, 9(2), 130-142.
https://doi.org/10.1037/a0039935
Tinto, V. (1975). Dropouts from higher education: A theoretical synthesis of recent literature. A
Review of Educational Research, 45, 89-125.
Tinto, V. (1993). Leaving college: Rethinking the causes and cures of student attrition. (2nd ed.).
University of Chicago Press.
Tinto, V. (2007). Research and practice of student retention: What next? Journal of College
Student Retention: Research, Theory & Practice, 8(1), 1-19.
Trockel, M. T., Barnes, M. D., & Egget, D. L. (2000). Health-related variables and academic
performance among first-year college students: Implications for sleep and other
behaviors. Journal of American College Health, 49(3), 125-131.
https://doi.org/10.1080/07448480009596294

THE USE OF DINING DATA TO INCREASE RETENTION

115

Trowler, P., & Trowler, V. (2010). Student engagement evidence summary.
Upcraft, M. L., & Gardner, J. N. (1989). The freshman year experience: Helping students survive
and succeed in college (1st ed.). Jossey-Bass Publishers.
van Rooij, E., Jansen, E., & van de Grift, W. (2018). First-year university students’ academic
success: The importance of academic adjustment. European Journal of Psychology of
Education, 33(4), 749-767. https://doi.org/10.1007/s10212-017-0347-8
Watanabe-Ito, M., Kishi, E., & Shimizu, Y. (2020). Promoting healthy eating habits for college
students through creating dietary diaries via a smartphone app and social media
interaction: Online survey study. JMIR mHealth and uHealth, 8(3), e17613.
https://doi.org/10.2196/17613
Weisskirch, R. S. (2018). Grit, self-esteem, learning strategies and attitudes and estimated and
achieved course grades among college students. Current Psychology, 37(1), 21-27.
https://doi.org/10.1007/s12144-016-9485-4
Willems, J., Coertjens, L., Tambuyzer, B., & Donche, V. (2018). Identifying science students at
risk in the first year of higher education: the incremental value of non-cognitive variables
in predicting early academic achievement. European Journal of Psychology of Education,
1-26. https://doi.org/10.1007/s10212-018-0399-4
Wolters, C. A., & Hussain, M. (2015). Investigating grit and its relations with college students’
self-regulated learning and academic achievement. Metacognition and Learning, 10(3),
293-311. https://doi.org/10.1007/s11409-014-9128-9
Yan, Z., & Sendall, P. (2016). First year experience: How we can better assist first-year
international students in higher education. Journal of International Students, 6(1), 35-51.
https://doi.org/10.32674/jis.v6i1.395

THE USE OF DINING DATA TO INCREASE RETENTION

116

Yi, J. C., Kang-Yi, C. D., Burton, F., & Chen, H. D. (2018). Predictive analytics approach to
improve and sustain college students’ non-cognitive skills and their educational outcome.
Sustainability, 10(11), 4012. https://doi.org/10.3390/su10114012

THE USE OF DINING DATA TO INCREASE RETENTION

117

APPENDIX I: Data Access Approval
Manicone, Hailey Anne (College Applied Studies & Acad Succ)
From:

Cambeletta, Louis B (Auxiliary Services Admin)

Sent:

Tuesday, October 26, 2021 9:24 AM

To:

Manicone, Hailey Anne (College Applied Studies & Acad Succ)

Subject:

RE: Data Permission & Approval for Dissertation

I am fine with this Hailey. Reach out to me any time if you have some specific questions that I can
help you with relatedto this project.
Louis Cambeletta
Vice President Auxiliary Services

From: Manicone, Hailey Anne (College Applied Studies & Acad Succ) <hamanicone@liberty.edu>
Sent: Thursday, October 21, 2021 12:30 PM
To: Cambeletta, Louis B (Auxiliary Services Admin) <lbcambeletta@liberty.edu>
Subject: Data Permission & Approval for Dissertation
Good afternoon, Mr. Cambeletta!
While I am a full‐time staff member at Liberty in the College of Applied Studies & Academic
Success (CASAS), I amcurrently pursing my Ed.D. at the University of Lynchburg.
My dissertation title is “The Use of Dining Data to Increase Retention and Academic Success in
Residential First‐Year Students.” I hope to investigate the relationship weekly dining interactions
might have with academic success and retention. I aim to do just that by using de‐identified archival
data from the fall of 2016 through the spring of 2019. This data will include the number of weekly
dining interactions for brand new on‐campus students, as well as, their high school GPA, Liberty GPA
for first their first three semesters, gender, ethnicity, number of credit hours for their first three
semesters, and housing assignment for their first two years.
Therefore, I am emailing you to seek permission and approval for access and use of the data points
above in order toconduct my quantitative study. Upon reviewing the data and completion of my
dissertation, I hope to contribute to current literature that exists about how universities use dining
data to support student success.
Thank you for reviewing this with me! Please let me know if you have any questions!
‐Hailey Manicone

118

THE USE OF DINING DATA TO INCREASE RETENTION
APPENDIX II: IRB Exemption Letter

University of Lynchburg Institutional
Review
Board for Human Subjects Research

Research Determination Letter

Date: November 4, 2021
To: Dr. Todd Olsen
From: Institutional Review Board (IRB)
Review Reference No.: LHS2122058
Project Title: The Use of Dining Data to Increase Retention and Academic Success in
Residential First-Year Students
Final Determination: Not Human Subjects Research
Date of Determination: November 4, 2021
This letter serves to inform you that the details of the aforementioned project/activity that was
submitted for IRB reviewability have been carefully considered. It has been determined that the
project/activity does NOT require IRB oversight or approval. The study is classified as “non-reviewable,
non-human subjects research” and has been assigned an identification number (see above).
The project/activity does not meet the definition of research as outlined in 45 CFR 46.102(d). This
regulation defines research as a systematic investigation, including research development, testing
and evaluation, designed to develop of contribute to generalizable knowledge and using human
subjects. While the intent of your project/activity may be to contribute to the generalizable
knowledge in your area of study and there are aspects of the project/activity that might involve or
impact humans, the activity does not meet the federal government definitions for human subjects
involvement that would necessitate IRB oversight.
This letter conveys that IRB oversight and approval of this project/activity is not necessary, however,
this letter does not grant institutional approval. If your project/activity involves items that fall under
the permission purview or authority of other entities, then separate arrangements may need to be
made. Please avoid referring to your project as “human subjects research” in any project-related
dissemination (oral, visual, or written) because this reference would contradict the IRB’s determination
of the project’s/activity’s status and might lead to further regulatory oversight.
We appreciate the opportunity to review your project/activity. Please notify the IRB Director if the
scope or purpose of the study changes. On behalf of the Lynchburg IRB, I wish you the very best with
your scholarship activity.

University of Lynchburg Institutional Review Board (IRB) – IRB-HS@lynchburg.edu

